
  
    
  
Chapter 2. Term 3



2.1. Differently-abled people and dance*



 ARTS AND CULTURE
 Grade 8
 CRITICAL AND CREATIVE EXPRESSION
 Module 9
 DIFFERENTLY-ABLED PEOPLE AND DANCE
 DANCE
 Activity 1:
 To discuss dances focussing on DIFFERENTLY-ABLED PEOPLE AND DANCE
 [LO 2.4]
  Think back and try to remember this activity you did last term. Fill in the questionnaire below:
 1. How did you feel when you were blindfolded and had to move without sight?
 How did you feel when you could not hear the music?
 How did you feel when you could not use your legs? 
 Were the movements difficult or easy to execute? Why? 
 What part of the exercise did you enjoy most? Why? 
 What part of the exercise did you enjoy the least? Why? 
 Describe how the disability restricted your execution of the five body activities.
  Movement: 
  Turns: 
  Elevation: 
  Gesture: 
  Transference: 
 How did the disabilities affect your use of space and floor patterning?
 Blindness: 
 Deafness: 
 Paraplegic: 
 Activity 2:
 To discuss dances in own social contexts:STRICTLY BALLROOM
 [LO 2.2, 2.4]
 1. Identification
 Your educator will let you view the video Strictly Ballroom.
 Point out the different dance styles as they are being executed by the dancers/actors.
 Note the following aspects while viewing the dances in the video:
 costumes and make-up used for the different dances;
 different styles, forms and types of dancing seen in the video;
 role of the male in the dances;
 role of the female in the dances;
 different music used for different styles and types of dances;
 the use of the five basic body movements;
 the use of space and floor patterning.
 2. The Questionnaire
 Complete the questionnaire:
 Did you like the dancing in the video? Why? Why not?
 Which dance style did you like least? Why?
 Which movements do you remember best? 
 Would you like to learn and do the dance you liked best? Why? Why not? 
 What is the role of the male when dancing with a female? Which music used in the video did you like best?
 What was Scott’s problem when dancing in competitions? 
 How did Scott’s dance style differ from Fran’s and her family’s dance style? 
 What do you think makes Scott and Fran good dancing partners?
 3. Class Discussion
 Describe and comment on the dance context of Strictly Ballroom:
 actions
 qualities
 spatial and relationship aspects
 form: motif, development, contrast, climax
 logical sequencing
 overall unity
 use of music
 costumes
 Discuss the following:
 the qualities in performance;
 possible meanings in relation to the dances they have seen;
 make links between:
 idea
 type of dance 
 content
 form
 style
 music
 production elements
 historical/cultural contexts
 Assessment
Table 2.1. 	Learning Outcome(LOs)
	 
	LU 2
	REFLECTINGThe learner will be able to reflect critically and creatively on artistic and cultural processes, products and styles in past and present contexts.
	Assessment Standards(ASs)
	 
	We know this when the learner:
	COMPOSITE
	2.2 discusses how the Arts have contributed and can contribute towards social and cultural change (e.g. as a mirror, in documentaries, as suggestions, commentaries, predictions).
	 
	DANCE
	2.4 discusses dances in own social, cultural and historical contexts, focusing on gender, disability and power;
	 
	DRAMA
	2.5 researches human rights and environmental issues and interprets these in small group role-plays;
	 
	MUSIC
	2.6 listens to and demonstrates how the use of polyphony in African music accords participants equitable space in the making of music;
	VISUAL ARTS
	2.7 identifies and explains how photography, filmmaking, sculpture and printmaking can document human rights abuses;2.8 comments on composition, style and subject matter in artworks (e.g. landscape, portraits, still-life, public art or resistance art) over time.


 Memorandum
 Activity 1
 With this module you have to guide the learner to reflect on his/her experience of Activity 4.2 (Grade 8 Module 2: Dance).
 The learners have to fill in the questionnaire provided in Activities for the Learner.
 Before attempting this activity the educator must review the activity of the previous Module focussing on the following:
 their feelings and emotions during the execution of the activity
 the restrictions in applying the five basic body activities:
 travel (moving from one place to another)
 turn (to move around an axis)
 elevation (to move to a higher level)
 gesture (motion of the hands, head or body to express or emphasise an idea or emotion)
 - weight transference (to change body weight from one point to another)
 the use of music 
 creativity
 use of repetition, contrast and highlights / climax in the dances created
 abilities in creating overall form – sections, transitions and unity in creating the dances
 refining and rehearsing of movements
 negotiating, planning, selecting and composing the dances
 use of structural aspects of the dance: rhythmic patterns and lines
 combining separate qualities: strong and fast or gentle and slow
 development of sensitivity to rhythm and rhythmic changes
 clarity of shape, direction, level and size in performing different actions
 exploration of new and different ways to answer the task
 developing skills in researching / brainstorming ideas
 developing awareness of coherence in relationship of style to the type of dance.
 Activity 2
 With this activity the learners must be guided to discuss the dances prominent in the video “Strictly Ballroom”. This movie, made by an Australian director, contains a variety of dance styles also prominent in South Africa.
 Exercise 1: Identification
 have the learners view the video.
 point out the different dance styles as they are being executed by the dancers/actors.
 Notes on “Strictly Ballroom”
 Use these notes as a guide when showing the learners the video.
 Opening scene: Ballroom Competition – The Waltz
 the costumes and make-up
 role of man and woman in ballroom-dancing
 importance of trust when dancing with a partner
 the music: Waltz – ¾ time
 - take note of the 5 basic body movements and how the dancers use these movements when dancing
 2nd dance in Ballroom competition – Samba
 The Samba: a Latin-American dance
 Costumes and make-up
 Music: 4/4 time
 Role of partners
 Lifts, floor patterns, use of space
 - “Scott’s” elevation
 Dance class scene: Tango
 Latin American
 - Take note of the differences in the music and dance styles and compare them to the Waltz and Samba
 “Scott’s” Modern dance
 refer to five basic body movements
 take note of his strength and fitness while executing his dance
 - take note of his use of space and floor patterns
 Scott and Fran’s duet
 different style of dance Fran incorporates into the dance
 - Spanish influences
 Dance competition: Rumba
 - the slower tempo in the Rumba
 Fran’s house: Paso Double
 Spanish dance
 - Note the different approach, movements, style, tension and force of the movements

2.2. Exposure of the abuse of human rights*



ARTS AND CULTURE



 
        
      

Grade 8



 
        
      

CRITICAL AND CREATIVE EXPRESSION



 
        
      

Module 10



 
        
      

exposure of the abuse of human rights



 VISUAL ARTS

Activity 1:



 
        
      

To recognise the role of visual art in the exposure of the abuse of human rights



 
        
      

[LO 2.2, 2.7]



 STEP 1
 1. What is stereotyping?
 2. Write down two forms of prejudice.
 3. Mention forms of discrimination you can think of.
 4. How were people made aware of discrimination in the past. How are they made aware of it at the present time?
 5. Study the two interpretations below and then write in your journal which one influenced you the most and why.
 Interpretation 1
 	The mobile units acted quickly and surprised the Jewish communities.

	Men, women and children were ordered to gather and then marched to the outskirts of their town or city where they were shot and left in unmarked mass graves.



 Interpretation 2
 [image: Figure (Picture 1.png)]

Figure 2.1. 

 STEP 2
 Now find pictures and articles in magazines or newspapers to make a poster protesting against the abuse of human rights.
 STEP 3
 After you have been divided into groups, you can decide which pictures or articles will be the most effective and then:
 	Paste the items that you have chosen as a photomontage (a type of collage where only photos and articles are used and not materials like wool, string or objects with other textures). Paste this onto your A 1 sheet.

	Then take colour pastels or koki’s and combine the pictures and articles into a unit. This will serve as the background.

	Think of a slogan petitioning against the abuse of human rights.

	Cut letters from magazines and paste these over the background of  the poster. Remember that the letters must be clearly visible and bold enough to carry your message and slogan to the viewer.




Activity 2:



 
        
      

To classify composition, style and subject in various works of art



 
        
      

[LO 2.4]



 STEP 1
 Study the illustrations and then answer the set questions.
 Composition
 
        
 [image: Figure (Picture 6.png)]
Figure 2.2. 


      
 1. What is the composition of a work of art?
 2. Mention as many as possible differences between the two illustrations with regard to composition.
 Style
 [image: Figure (Picture 7.png)]

Figure 2.3. 

 1. How do the above two works of art differ?
 2. Describe in your own words what style is.
 Subject or Theme
 
        
 [image: Figure (Picture 8.png)]
Figure 2.4. 


      
 1. In the illustrations A to D, four different subjects are portrayed. Try to identify all four:
 STEP 2
 	Your educator will show you a number of copies of works of art. You must classify these works of art according to composition, style and subject. First write down the name of the artist and the work of art on the left.



Table 2.2. 	Name of the artist and work of art	Composition	Style	Subject



Assessment



Table 2.3. 	Learning Outcome(LOs)
	 
	LU 2
	REFLECTINGThe learner will be able to reflect critically and creatively on artistic and cultural processes, products and styles in past and present contexts.
	Assessment Standards(ASs)
	 
	We know this when the learner:
	COMPOSITE
	2.2 discusses how the Arts have contributed and can contribute towards social and cultural change (e.g. as a mirror, in documentaries, as suggestions, commentaries, predictions).
	VISUAL ARTS
	2.7 identifies and explains how photography, filmmaking, sculpture and printmaking can document human rights abuses;2.8 comments on composition, style and subject matter in artworks (e.g. landscape, portraits, still-life, public art or resistance art) over time.







 
        
      

Memorandum



STEP 1 



 Remind learners of their previous module where stereotyping and prejudice as forms of discrimination were studied. Ask them which other forms of discrimination exist and how they know about them. How were people in the past and how are they in the present made aware of discrimination? Let learners take a look at the two interpretations of Anti-Semitism during the Second World War. They must enter into their journals which interpretation is the most effective and why.
 INTERPRETATION 1
  The mobile units acted quickly and surprised the Jewish communities.
 Men, women and children were ordered to gather, marched to the outskirts of their town or city and then shot and left in unmarked mass graves.
 INTERPRETATION 2
 Other visual material which can be used is the famous photo of Hector Peterson, who was shot during the Soweto uprising in 1976. A song has been written about Hector and can be heard on the album of Amanda Strydom, called, "Vrou in die Spieel".
 Ask learners whether they know of any other visual documentation depicting the abuse of human rights. Below follow a few examples:
Table 2.4. 	Type of discrimination	Films	Photos	Mixed Media
	Anti-Semitism	The PianistSchindler’s ListThe DamnedPlaying for Time	The Cape TownHolocaust CentreThe Lwandle Migrant Labour Museum	George Grosz’s PunishmentMax Beckmann’s Departure
	Racism	SarafinaCry, the beloved CountryThe Colour Purple	District Six Museum in Cape Town	Willie Bester ‘s Challenges facing the New South AfricaPenelope Siopis’s Patience on a Monument: ‘A History Painting’



STEP 2



 After a discussion of the various types of abuse of human rights, for example discrimination on the grounds of age, race, gender, faith, disability, etc. the learners must start collecting pictures and / or articles in old magazines and newspapers to make a poster as a petition against the abuse of human rights.
STEP 3



 Group the learners in groups of six at the most to make their poster. The collected pictures and / or articles must then be pasted on the A1 size paper as a photo montage,i.e. a type of montagewhere only photographs, and no materials like wool, string or other objects with structure, are pasted on paper. They may add to this collage with colour pastels or Koki pens to tie the photos and articles together in one big whole. This will then serve as background. Each group must then paste a slogan against the abuse of human rights over tis background, using any combination of letter types that they can find in magazines and newspapers. Remember that the letters must be obvious and strong to convey the message to the reader.

STEP 4



 After completion, the posters can be exhibited in the classroom or in the school building.
 Activity 2
 Requirements: Learner journal/pens/a series of slides or transparencies or photostats of works of art for analysis by the learners (educator's own choice).

STEP 1



 The terms composition, style and subject or theme must be explained to the learners. 
 Let them take a look at the illustrations in the Learner Modules and then answer the set questions.


FOR THE EDUCATOR



 COMPOSITION is the way / manner in which all the formal elements like line, form, tone / nuance, colour, texture, and space are combined. Basically there are two types of composition, namely symmetrical and asymmetrical.
Table 2.5. 	Symmetrical Composition	Asymmetrical Composition
	
                   	Balanced

	Divisible into equal parts

	Repetition of formal elements 

	Minimum contrast

	Passive, calm, harmonious 

	Static, little movement 




                   	Decorative




                	
                   	Unbalanced

	Can not be divided into equal parts

	Little or no repetition

	Maximum contrast

	Active, not calm, disharmonious 

	Filled with movement, busy 




                   	Dynamic




                


 STYLE is that which distinguishes the artist's way in which he works from the next artist’s. It is the characteristic way in which a work of art is created and which makes it possible to identify a work of art according to a specific artist, period and culture. The two outstanding styles that will be focused on at this stage are figurative (recognisable and realistic) and abstract (simplified and not recognisable).
 SUBJECT or THEME is the subject matter of the work of art that is being portrayed. Examples of subjects are landscape, portraits of a specific person's face, a still life of lifeless objects like a bowl of fruit or resistance art rebelling against a specific question or subject that bothers the artist.
 
          STEP 2
        
 Choose a wide variety of art works from art books available in libraries. If difficult to find, contact EDULIS at (021) 048-7504 for help. Their postal address is Private Bag X9099, Cape Town 8000. They have a very large variety of art books, videos and disco’s which are available on a loan system. Registration is free.
 These works of art can be shown to the learners as slides or transparencies. An alternative option is to make photostat copies of the works of art and to give one to each learner to analyse. Learners must then classify these works of art according to composition, style, subject and period (answers to the choice of works of art used as examples, are printed in italics):
Table 2.6. 	Title of the artist and work of art	Composition	Style	Subject
	Monet: The Waterlily Pond	Symmetrical	Figurative	Landscape
	Picasso:Weeping Woman	Asymmetrical	Abstract	Portret
	George Braque:Still Life: Le Jour	Asymmetrical	Abstract	Still Life
	Goya:The Third of May 1808	Asymmetrical	Figurative	Resistance






 The above format can be used at a later stage, with other examples, as a test or exam.




2.3. Polyphony in African music*



ARTS AND CULTURE



 

      

Grade 8



 

      

CRITICAL AND CREATIVE EXPRESSION



 

      

Module 11



 

      

the use of polyphony in African music



 MUSIC

Activity 1:



 

      

To research the use of polyphony in African music



 

      

[LO 2.6]



 	To understand the activity, you must know the meaning of the concepts Africa and polyphony. As soon as we understand these, it will be obvious how African music uses polyphony to give each participant equal space in the making of music.



 Background
 	Research the culture and way of life of the people of Africa, paying special attention to their attitude towards family life (this includes interviewing different people). Remember, when we talk of African music, we are referring mainly to the music of the Sub-Saharan region. This region is south of the Sahara Desert and includes West, East and Central Africa. The style of North Africa is linked to that of the Middle East.



  Write your research in the form of a diary entry and paste examples into your learner  journal.
  Compare a Western concert to an African musical presentation using the information  obtained through your research. (Write inside the illustration of a stage.)
 [image: Figure (Picture 4.png)]

Figure 2.5. 

 The use of polyphony in African music
 What is the meaning of the word ‘polyphony’?  
 Variety of parts
 Performance 1: Melody of round sung in unison
Table 2.7. 	Melody		How many melodic parts are there?
	 
	Are the melodic parts clearly recognisable?
	 
	Motivate
	 


	Harmony		Have harmonies been formed?
	 
	If so, is the harmony clear or vague?
	 
	Motivate
	 




Table 2.8. 	Rhythm		Is the rhythmic pattern clearly recognisable or is it difficult to recognise? 
	 
	Motivate
	 


	Texture		Is the texture thin or dense?
	 
	Motivate
	 


	Style		Is it a mono-, homo- or polyphonic performance? First determine the meaning of each prefix, before making your deduction!
	 




 Performance 2: Melody of round sung with accompaniment, e.g. on piano
Table 2.9. 	Melody		How many melodic parts are there?
	 
	Are the melodic parts clearly recognisable?
	 
	Motivate
	 


	Harmony		Are harmonies formed?
	 
	If so, are these clear or vague?
	 
	Motivate
	 


	Rhythm		Is the rhythmic pattern clearly recognisable or is it difficult to recognise? 
	 
	Motivate
	 


	Texture		Is the texture thin or dense?
	 
	Motivate
	 


	Style		Is it a mono-, homo- or polyphonic performance? First determine the meaning of each prefix, before making your deduction!
	 




 Performance 3: Round sung in three parts
Table 2.10. 	Melody		How many melodic parts are there?
	 
	Are the melodic parts clearly recognisable?
	 
	Motivate
	 




Table 2.11. 	Harmony		Have harmonies been formed?
	 
	If so, is the harmony clear or vague?
	 
	Motivate
	 


	Rhythm		Is the rhythmic pattern clearly recognisable or is it difficult? 
	 
	Motivate
	 


	Texture		Is the texture thin or dense?
	 
	Motivate
	 


	Style		Is it a mono-, homo- or polyphonic performance? First determine the meaning of each prefix, before making your deduction!
	 




 Summary
 	Monophony means  

	Homophony means  

	Polyphony means  



 Listen to the recording of the Ritual Healing Music from Malawi which your educator will play you. 
 	 How many music parts do you hear? 

	Can you identify each part?  



 	Independence of the parts.

	Independence with regard to rhythm.



 In African music each part is rhythmically independent from the other, but a unit is still formed. Follow the educator's instructions:
Table 2.12. 	BEATS
	 	1	2	3	4	5	6
	Pattern 1	 	 	 	 	 	 
	Pattern 2	 	 	 	 	 	 
	Total pattern	 	 	 	 	 	 


 	Each of the two patterns can be identified and a third is formed as a result of the combination of the first two. This technique is called hocketing: Although each party has its own individuality, co-operation and interaction take place despite the independence.



 What do you understand under the following terms. Explain by using the above-mentioned example.
Table 2.13. 	Independence	 
	Co-operation	 
	Interaction	 


 	Independence with regard to melody.

	Independence with regard to timbre.

	Imitative entrances which cause overlapping.

	Research one of the following:



 	The Shona community

	Mbira music

	Fugue

	JS Bach

	Paste your research into your learner journal.



 MBIRA MUSIC (Im-BEE-rah)
 Answer the following questions:
 1. Which Western music form makes use of imitative entrances?
 2. With which composer do you associate this form?
 3. Which instrument was used in the example to which you listened?
 4. Which country is especially famous for its mbira music?
 5. Which tribal community of this country practises mbira music?
 6. Which other music instrument is often combined with the mbira?
 7. Why do mbira players sometimes begin at any place in the cycle?
 8. Motivate why mbira music from up to 700 years ago is still in use?
  Give a schematic presentation of the entrances of the various participants.
 Try the following:
 	You will be divided into 3 or 4 groups. (As soon as you have mastered the principle of ‘hocketing’, more groups can be used.)

	The groups decide on possible rhythmical patterns by entering crosses on the beats. The groups present their patterns to the other learners - then all learners complete the graph.

	Each group decides on a specific presentation medium.

	The groups first practise their patterns separately before it is joined.

	The educator will count out loud, so that everyone can co-operate to obtain hocketing, otherwise it will turn into a cacophony.

	Finally the participants act imitatively to demonstrate imitative entrances.

	Then you enter the new pattern, which has been formed, in the following graph.



Table 2.14. 	BEATS
	INSTRUMENTS	1	2	3	4	5	6
	1	 	 	 	 	 	 
	2	 	 	 	 	 	 
	3	 	 	 	 	 	 
	4	 	 	 	 	 	 
	5	 	 	 	 	 	 
	6	 	 	 	 	 	 
	Combined pattern	 	 	 	 	 	 


 	Which genre that you know of also makes use of imitative entrances (it can be sung)?



 	Is overlapping caused by the various voice parts? 




Assessment



Table 2.15. 	Learning Outcome(LOs)
	 
	LU 2
	REFLECTINGThe learner will be able to reflect critically and creatively on artistic and cultural processes, products and styles in past and present contexts.
	Assessment Standards(ASs)
	 
	We know this when the learner:
	COMPOSITE
	2.2 discusses how the Arts have contributed and can contribute towards social and cultural change (e.g. as a mirror, in documentaries, as suggestions, commentaries, predictions).
	MUSIC
	2.6 listens to and demonstrates how the use of polyphony in African music accords participants equitable space in the making of music;




2.4. Human rights and protest theatre*
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HUMAN RIGHTS AND PROTEST THEATRE



 DRAMA
 We shall be looking at the following in this module:
 	the issue of human rights

	protest theatre

	the Holocaust during the Second World War




Activity 1:



 
        
      

To research human rights: THE HOLOCAUST



 
        
      

[LO 2.2, 2.7]



 Drama also has a serious side to it – which you will experience with this activity. Drama is not only entertaining, but informative and educational as well.
 1. The Project
 Research the Holocaust during the Second World War and the era of apartheid in South Africa and compile a record of your findings.
  The project must include the following:
 Illustrations, pictures, photographs
 	Germany and the rise of Nazism

	Anti-semitism and racism

	Concentration camps

	Jewish culture

	Apartheid in South Africa and how it compares to Anti-semitism

	South African Protest Theatre



 Examples of South African Protest Theatre
 	Woza Albert

	Sizwe Banzi is Dead

	District 6

	Sophia Town



 The following questions should be answered:
 	What is protest theatre?

	Why is protest theatre necessary?

	Is protest theatre entertainment?



 2. Improvisation
 You will be divided into groups of 6 - 8
 Select an aspect from your research on the Holocaust that you would like to portray in improvisation
 The improvisation should not be more than two minutes long
 The improvisation should include the following:
 	a message

	beginning, middle and end

	climax

	specific setting

	definite characterisation



 You have ten minutes to plan your improvisation
 Each group must perform their scene (in three minutes) for the rest of the class
 3. Class Discussion
 Discuss the following aspects after each performance:
 	Could this scene be classified as protest theatre?

	Was the issue of human rights prominent?

	Did the scene have a climax?

	What was the message of the scene?

	Did the characters contribute to the message?

	How would you improve on the scene?

	Did everyone work together as a team?

	Did the scene evoke any emotion in the audience?




Assessment



Table 2.16. 	Learning Outcome(LOs)
	 
	LU 2
	REFLECTINGThe learner will be able to reflect critically and creatively on artistic and cultural processes, products and styles in past and present contexts.
	Assessment Standards(ASs)
	 
	We know this when the learner:
	COMPOSITE
	2.2 discusses how the Arts have contributed and can contribute towards social and cultural change (e.g. as a mirror, in documentaries, as suggestions, commentaries, predictions).
	 
	DANCE
	2.4 discusses dances in own social, cultural and historical contexts, focusing on gender, disability and power;
	 
	DRAMA
	2.5 researches human rights and environmental issues and interprets these in small group role-plays;
	 
	MUSIC
	2.6 listens to and demonstrates how the use of polyphony in African music accords participants equitable space in the making of music;
	VISUAL ARTS
	2.7 identifies and explains how photography, filmmaking, sculpture and printmaking can document human rights abuses;2.8 comments on composition, style and subject matter in artworks (e.g. landscape, portraits, still-life, public art or resistance art) over time.



Memorandum 



  Activity 1
 	Before we can begin to research and explore the topic of “The Holocaust”, we have to have a clear understanding of the term, “Human Rights”.

	“Human rights” are the universal rights held to belong to individuals by virtue of their being human, encompassing civil, political, economic, social and cultural rights and freedoms, and based on the notion of personal human dignity and worth.



 The Columbia Electronic Encyclopaedia
 	Since World War ll Human Rights have become a universally espoused yet widely disregarded concept. Organisations such as Amnesty International and Human Rights Watch promote human rights and denounce human rights abuses.



 Human rights issues include
 	civil rights

	feminism

	gay-rite movement

	war crimes



 	For the purpose of this activity we shall be exploring “war crimes”, and more specifically, “The Holocaust”.



The Holocaust



 	‘The Holocaust’ refers to the intentional systematic annihilation of six million Jews by the Nazi regime and their collaborators between 1933 and 1945. The Jews were killed because of supposed ‘racial characteristics’.




Why do we have to be aware of The Holocaust?



 	The Holocaust transcends time, space, and all lines of race or religion. Its human significance is universal and its lessons are relevant to everyone – particularly South Africans who have recently emerged from the apartheid era during which prejudice, racism and discrimination was institutionalised. Laws that are based on prejudice, racism and discrimination can lead to institutionalised violence, brutality and torture and ultimately to Genocide as happened in Nazi Germany.



 	We need to learn from the mistakes that were made and make sure we do not repeat them. We also need to learn about the ultimate consequences of prejudice, racism, intolerance, discrimination, and human rights violations, and we need to strive towards the creation of a society in which these evils will not be tolerated.




Protest Theatre



 	The Arts is one of the mediums at our disposal to make people aware of political, social and environmental issues and serves as a platform to advocate these issues.



 Protest Theatre
 	It is dramas and theatre productions created to give voice to injustice.

	It aids in giving visual and oral expression in assimilating negative feelings.

	It is aimed at evoking awareness of the issues in public or for all who are observing the performance.



 Exercise1: The Project
 	Have the learners research the Holocaust and compile a record of their findings.

	The project must include the following



 	illustrations, pictures, photographs

	Germany and the rise of Nazism

	Anti-semitism and racism

	Concentration camps

	Jewish culture

	Apartheid in South Africa and how it compares to Anti-semitism



 - South African Protest Theatre
 	Examples of South African Protest Theatre



 	Woza Albert

	Sizwe Banzi is Dead

	District 6

	Sophia Town



 	The following questions should be answered



 - What is protest theatre?
 - Why is protest theatre necessary?
 - Is protest theatre entertainment?
 Exercise 2: Improvisation
 	Divide the learners into groups of six to eight.

	Have each group select an aspect from their research on the Holocaust that they would like to portray in improvisation.

	The improvisation should not be more than 2 minutes long.

	The improvisation should include the following:



 	a message

	beginning, middle and end

	climax

	specific setting 



 - definite characterisation
 	Give the learners not more than five minutes to plan their improvisation.

	Have each group perform their scene for the rest of the class.



 Exercise 3: Class Discussion
 	Have the learners discuss the following aspects after each performance:



 	Could this scene be classified as protest theatre?

	Was the issue of human rights prominent?

	Did the scene have a climax?

	What was the message of the scene?

	Did the characters contribute to the message?

	How would you improve on the scene?

	Did everyone work together as a team?



 - Did the scene evoke any emotion in the audience?
 Hints / Suggestions
 	Make sure you are fully prepared for this Activity in order for you to answer any questions that might arise.

	If possible, show the learners a video on the Holocaust, e.g. Schindler’s List, Diary of Anne Frank, The Piano, Life is Beautiful

	Encourage class participation in all the exercises. 

	Give a small prize to the best project and best improvisation as an incentive.






Solutions


