
  
    
  
Chapter 2. Term 2



2.1. English with Tim and Tina*



ENGLISH FIRST ADDITIONAL LANGUAGE



 

      

English with Tim and Tina



 

      

EDUCATOR SECTION



 

      

Memorandum 



 The topics chosen for the modules in Grade 1 are all related to stories which reflect the learners’ experience in the world in which they are growing up. They are relevant to both boys and girls. 
 Much depends on the number of times the learners hear the stories and rhymes and the provision made for the repetition of the vocabulary introduced. At first this is done classically. As the learners become more familiar with English they can communicate with a friend. Eventually they will want to tell the teacher and answer questions about the texts.
 The educators must keep in mind that there may be many/some learners in the class who are still only at the listening stage, but with the necessary encouragement and praise they will soon join in and begin speaking in English.
Time scheduled for the modules 1 to 8



 It is suggested that the average learners complete all eight modules during the year, finishing ± two modules per term.
 Allow the slower learners to proceed at their own pace when doing the written activities but expose them to all the listening and speaking activities with the class. 
 The quick learners can be extended and given more tasks and activities to complete.
 Tim and Tina are off to school. Days of the week and their order are introduced through a poem which the learners can repeatedly listen to and eventually memorise. Tim and Tina teach learners to use words relating to: direction, e.g. up, down, round, across, into; clothes; classrooms; writing tools and how to make a sandwich.
 The correct pronunciation is important at this stage and the educator will ensure that pupils put their tongues between their front teeth for words with th (“the”).

Integration of themes



 	Human Rights and Inclusively



 Education is a basic right for everybody. Therefore schools should be there to educate learners, irrespective of status.
 	A healthy environment



 The school environment needs to be attractive, well cared for and safe.
 It is suggested that the educator records sounds in the school environment. Learners listen to the tape and identify, e.g., a bell ringing, children singing, someone reading, children playing and an educator talking. Learners can identify the school as the place where these sounds occur.
 When the vocabulary, e.g. pencil, book, ruler, etc., are introduced, the educator can put these articles in a bag. The learners can take turns to feel an article, try to describe it, name it and then take it out to see whether they are correct. Flashcards with the words, can help with word recognition.
 Pages which are to be kept in their files, can be used for the game "Flip the Coin", to be played with a friend. Encourage learners to read these pages to friends and also at home for practice.
 Correct pronunciation is important and the educator should particularly take note that learners pronounce the "th" as in "the" correctly.
 Whenever the word "read" occurs, the class say the lines with the educator. They can point to the words as they are read.
 The school situation lends itself to much practical work as regards the correct form of greeting someone, as well as politeness when saying "thank you" and "please".
 Messages taken by the learners to other educators or to the school secretary can be opportunities for reinforcing the terms for politeness and the correct greeting forms. These can be practised on a daily basis, even in the second language.
 LO 2.4
 Learners will enjoy making their own sandwiches. This lesson can be preceded by group discussions where learners plan their own sandwiches and decide how they are going to make them (Technology). They need not all make cheese sandwiches. They should be encouraged to bring a variety of fillings and then to talk about them.


LEANER SECTION



 

      

Content



 	Listen to the poem a few times. Say it together.



 [image: Figure (graphics1.png)]

Figure 2.1. 

Table 2.1. 	LO 1.1.2	 	LO 2.2	 	LO 2.6	 	LO 5.1.8	 


Days of the week



 	Let's learn the names of the days.



 [image: Figure (graphics2.png)]

Figure 2.2. 

 	Listen . . . . . . . .

	Count the days. 1 . . . . . . . . . . . . . .

	Say their names. Sunday, . . . . . . . . . .

	On which days do you go to school?

	Colour the names of those days in red.

	On which days do you stay home?

	Colour the names of those days in yellow.

	What do you do on a Sunday? Monday? etc.

	Draw a picture in the shape to show what you do on that day.



Table 2.2. 	LO 1.1.3	 	LO 2.5	 	LO 5.1.2	 	LO 5.1.8	 


 	Listen. Listen again.

	Read and do.



 This is Tim. Draw Tim. 
 [image: Figure (graphics3.png)]

Figure 2.3. 

 This is Tina.Draw Tina.
 [image: Figure (graphics4.png)]

Figure 2.4. 

 	It is Sunday.

	Sunday is the 1st or 2nd day of the week.



 
          
 [image: Figure (graphics5.png)]
Figure 2.5. 


        
Table 2.3. 	LO 1.1.3	 	LO 2.6	 	LO 4.1	 	LO 5.1.2	 


 	Listen and learn the candle counting rhyme.



 Tim and Tina are seven years old.
 Mummy has baked a beautiful chocolate cake.
 There are candles on the cake.
 There are seven candles on the cake.
 Tim and Tina count the candles.
 1 candle  
 2 candles  
 3 candles  
 4 candles  
 5 candles  
 6 candles  
 7 candles  
 more!  
Table 2.4. 	LO 1.1.2	 	LO 2.2	 	LO 5.1.2	 	LO 5.1.6	 


 	Draw the chocolate cake with seven candles.

	Decorate the cake.



 [image: Figure (graphics6.png)]

Figure 2.6. 

 	Listen.



 Tim and Tina enjoyed their birthday.
 There were many friends.
 They played games and ate the chocolate cake.
 Daddy bought balloons for all their friends.
 There were red balloons, blue balloons, yellow balloons and green balloons.
 The balloons had different shapes. Some were long, some were round, some were big and some were small.
 	Draw the balloons.



 [image: Figure (graphics7.png)]

Figure 2.7. 

Table 2.5. 	LO 1.1.3	 




Assessment



 Learning Outcome 1:LISTENING: The learner is able to listen for information and enjoyment and respond appropriately and critically in a wider range of situations.
 Assessment Standard 1.1: We know this when the learner understands short, simple stories:
 1.1.2 joins in choruses at appropriate points;
 1.1.3 draws a picture of the story.
 Assessment Standard 1.5: We know this when the learner shows respect for classmates by giving them a chance to speak, and by listening to them.
 Learning Outcome 2:SPEAKING: The learner is able to communicate confidently and effectively in spoken language in a wide range of situations.
 Assessment Standard 2.2: We know this when the learner memorises and performs songs and action rhymes with the right intonation, rhythm and pronunciation;
 Assessment Standard 2.5: We know this when the learner expresses self in simple ways if given an oral structure;
 Assessment Standard 2.6: We know this when the learner pronounces familiar words clearly.
 Learning Outcome 4:WRITING: The learner is able to write different kinds of factual and imaginative texts for a wide range of purposes.
 Assessment Standard 4.1: We know this when the learner copies familiar words and short sentences.
 Learning Outcome 5:WRITING: The learner is able to write different kinds of factual and imaginative texts for a wide range of purposes.
 Assessment Standard 5.1: We know this when the learner understands concepts and vocabulary relating to:
 5.1.2 number;
 5.1.6 age;
 5.1.8 sequence.


2.2. English with Tim and Tina - School clothes*



ENGLISH FIRST ADDITIONAL LANGUAGE



 
        
      

English with Tim and Tina



 
        
      

EDUCATOR SECTION



 
        
      

Memorandum 



 The topics chosen for the modules in Grade 1 are all related to stories which reflect the learners’ experience in the world in which they are growing up. They are relevant to both boys and girls. 
 Much depends on the number of times the learners hear the stories and rhymes and the provision made for the repetition of the vocabulary introduced. At first this is done classically. As the learners become more familiar with English they can communicate with a friend. Eventually they will want to tell the teacher and answer questions about the texts.
 The educators must keep in mind that there may be many/some learners in the class who are still only at the listening stage, but with the necessary encouragement and praise they will soon join in and begin speaking in English.
Time scheduled for the modules 1 to 8



 It is suggested that the average learners complete all eight modules during the year, finishing ± two modules per term.
 Allow the slower learners to proceed at their own pace when doing the written activities but expose them to all the listening and speaking activities with the class. 
 The quick learners can be extended and given more tasks and activities to complete.
 Tim and Tina are off to school. Days of the week and their order are introduced through a poem which the learners can repeatedly listen to and eventually memorise. Tim and Tina teach learners to use words relating to: direction, e.g. up, down, round, across, into; clothes; classrooms; writing tools and how to make a sandwich.
 The correct pronunciation is important at this stage and the educator will ensure that pupils put their tongues between their front teeth for words with th (“the”).

Integration of themes



 	Human Rights and Inclusively



 Education is a basic right for everybody. Therefore schools should be there to educate learners, irrespective of status.
 	A healthy environment



 The school environment needs to be attractive, well cared for and safe.
 It is suggested that the educator records sounds in the school environment. Learners listen to the tape and identify, e.g., a bell ringing, children singing, someone reading, children playing and an educator talking. Learners can identify the school as the place where these sounds occur.
 When the vocabulary, e.g. pencil, book, ruler, etc., are introduced, the educator can put these articles in a bag. The learners can take turns to feel an article, try to describe it, name it and then take it out to see whether they are correct. Flashcards with the words, can help with word recognition.
 Pages which are to be kept in their files, can be used for the game "Flip the Coin", to be played with a friend. Encourage learners to read these pages to friends and also at home for practice.
 Correct pronunciation is important and the educator should particularly take note that learners pronounce the "th" as in "the" correctly.
 Whenever the word "read" occurs, the class say the lines with the educator. They can point to the words as they are read.
 The school situation lends itself to much practical work as regards the correct form of greeting someone, as well as politeness when saying "thank you" and "please".
 Messages taken by the learners to other educators or to the school secretary can be opportunities for reinforcing the terms for politeness and the correct greeting forms. These can be practised on a daily basis, even in the second language.
 LO 2.4
 Learners will enjoy making their own sandwiches. This lesson can be preceded by group discussions where learners plan their own sandwiches and decide how they are going to make them (Technology). They need not all make cheese sandwiches. They should be encouraged to bring a variety of fillings and then to talk about them.


LEANER SECTION



 
        
      

Content



School clothes for Tim and Tina



 	See what Tim wears. Mark with 1.

	See what Tina wears. Mark with 2.



 [image: Figure (graphics1.png)]

Figure 2.8. 

Table 2.6. 	LO 3.1.3	 


 	It is Monday. 

	Monday is the   day of the week. (1st or 2nd)

	Tim and Tina are going to school.

	Draw Tim and Tina's clothes.



 Tim
 [image: Figure (graphics2.png)]

Figure 2.9. 

 Tina
 
          
 [image: Figure (graphics3.png)]
Figure 2.10. 


        
Table 2.7. 	LO 1.1.3	 



Tim and Tina go to school



 	Listen and listen again.

	Try and remember the way to school.

	Say it with your teacher.

	"Read" it with your teacher.



 Tim and Tina go up the hill.  
 Tim and Tina go down the hill.  
 Tim and Tina go over the river.  
 Tim and Tina go round the tree.  
 Tim and Tina go across the field.  
 Tim and Tina go into the school.  
 	Use your hands and fingers to show Tim and Tina the way to school.

	When you know the way to school you can help Tim and Tina on the next page.



Table 2.8. 	LO 1.1.2	 	LO 3.1.3	 	LO 6.9	 


 	Draw the road to school for Tim and Tina.

	Use red.



 [image: Figure (graphics4.png)]

Figure 2.11. 

Table 2.9. 	LO 5.1.7	 	LO 6.9	 


 	Read these road signs.

	Draw the pictures of Tim and Tina going . . . . . . . . . . . .



 [image: Figure (graphics5.png)]

Figure 2.12. 

Table 2.10. 	LO 1.1.3	 	LO 5.1.7	 




Assessment



 Learning Outcome 1:LISTENING: The learner is able to listen for information and enjoyment and respond appropriately and critically in a wider range of situations.
 Assessment Standard 1.1: We know this when the learner understands short, simple stories:
 1.1.2 joins in choruses at appropriate points;
 1.1.3 draws a picture of the story.
 Assessment Standard 1.5: We know this when the learner shows respect for classmates by giving them a chance to speak, and by listening to them.
 Learning Outcome 3:READING AND VIEWING: The learner is able to read and view for information and enjoyment and respond critically to the aesthetic, cultural and emotional values in texts.
 Assessment Standard 3.1: We know this when the learner uses pictures to understand written texts:
 3.1.3 uses illustrations to understand simple captions in story books;
 Learning Outcome 5:WRITING: The learner is able to write different kinds of factual and imaginative texts for a wide range of purposes.
 Assessment Standard 5.1: We know this when the learner understands concepts and vocabulary relating to:
 5.1.7 direction;
 Learning Outcome 6:GRAMMAR AND VOCABULARY: The learner knows and is able to use the sounds, vocabulary and grammar of the language to create and interpret texts.
 Assessment Standard 6.9: We know this when the learner understands some prepositions in oral texts.


2.3. English with Tim and Tina - The School 01*



ENGLISH FIRST ADDITIONAL LANGUAGE



 
        
      

English with Tim and Tina



 
        
      

EDUCATOR SECTION



 
        
      

Memorandum 



 The topics chosen for the modules in Grade 1 are all related to stories which reflect the learners’ experience in the world in which they are growing up. They are relevant to both boys and girls. 
 Much depends on the number of times the learners hear the stories and rhymes and the provision made for the repetition of the vocabulary introduced. At first this is done classically. As the learners become more familiar with English they can communicate with a friend. Eventually they will want to tell the teacher and answer questions about the texts.
 The educators must keep in mind that there may be many/some learners in the class who are still only at the listening stage, but with the necessary encouragement and praise they will soon join in and begin speaking in English.
Time scheduled for the modules 1 to 8



 It is suggested that the average learners complete all eight modules during the year, finishing ± two modules per term.
 Allow the slower learners to proceed at their own pace when doing the written activities but expose them to all the listening and speaking activities with the class. 
 The quick learners can be extended and given more tasks and activities to complete.
 Tim and Tina are off to school. Days of the week and their order are introduced through a poem which the learners can repeatedly listen to and eventually memorise. Tim and Tina teach learners to use words relating to: direction, e.g. up, down, round, across, into; clothes; classrooms; writing tools and how to make a sandwich.
 The correct pronunciation is important at this stage and the educator will ensure that pupils put their tongues between their front teeth for words with th (“the”).

Integration of themes



 	Human Rights and Inclusively



 Education is a basic right for everybody. Therefore schools should be there to educate learners, irrespective of status.
 	A healthy environment



 The school environment needs to be attractive, well cared for and safe.
 It is suggested that the educator records sounds in the school environment. Learners listen to the tape and identify, e.g., a bell ringing, children singing, someone reading, children playing and an educator talking. Learners can identify the school as the place where these sounds occur.
 When the vocabulary, e.g. pencil, book, ruler, etc., are introduced, the educator can put these articles in a bag. The learners can take turns to feel an article, try to describe it, name it and then take it out to see whether they are correct. Flashcards with the words, can help with word recognition.
 Pages which are to be kept in their files, can be used for the game "Flip the Coin", to be played with a friend. Encourage learners to read these pages to friends and also at home for practice.
 Correct pronunciation is important and the educator should particularly take note that learners pronounce the "th" as in "the" correctly.
 Whenever the word "read" occurs, the class say the lines with the educator. They can point to the words as they are read.
 The school situation lends itself to much practical work as regards the correct form of greeting someone, as well as politeness when saying "thank you" and "please".
 Messages taken by the learners to other educators or to the school secretary can be opportunities for reinforcing the terms for politeness and the correct greeting forms. These can be practised on a daily basis, even in the second language.
 LO 2.4
 Learners will enjoy making their own sandwiches. This lesson can be preceded by group discussions where learners plan their own sandwiches and decide how they are going to make them (Technology). They need not all make cheese sandwiches. They should be encouraged to bring a variety of fillings and then to talk about them.


LEANER SECTION



 
        
      

Content



 	Listen and talk about . . . . . . . . . . . . . .



The School



 
          
 [image: Figure (graphics1.png)]
Figure 2.13. 


        
 	Where is the roof? (show)



 (Say) The school has a roof.
 	Where is the door? (show)



 (Say) The school has a door.
 	Where are the windows? (show)



 (Say) The school has many windows.
 	Where is the garden? (show)



 (Say) The school has a garden.
 	Where are the trees? (show)



 (Say) There are trees in the garden.
 	Where are the flowers? (show)



 (Say) There are flowers in the garden.
Table 2.11. 	LO 2.6	 	LO 3.1.3	 


 [image: Figure (graphics2.png)]

Figure 2.14. 


At School



 	Look at the next page. The numbers will help you.

	Count and fill in the correct numbers.

	Tim and Tina see . . . . . . . . . . . . . . . 



 [image: Figure (graphics3.png)]

Figure 2.15. 

Table 2.12. 	LO 3.1.3	 	LO 5.1.2	 


 [image: Figure (graphics4.png)]

Figure 2.16. 

Table 2.13. 	LO 2.6	 


 	Find these in the classroom.

	Read and draw.




The Classroom has . . . . . . . . . . . 



 [image: Figure (graphics5.png)]

Figure 2.17. 

Table 2.14. 	LO 2.6	 	LO 3.1.1	 




Assessment



 Learning Outcome 2:SPEAKING: The learner is able to communicate confidently and effectively in spoken language in a wide range of situations.
 Assessment Standard 2.6: We know this when the learner pronounces familiar words clearly.
 Learning Outcome 3:READING AND VIEWING: The learner is able to read and view for information and enjoyment and respond critically to the aesthetic, cultural and emotional values in texts.
 Assessment Standard 3.1: We know this when the learner uses pictures to understand written texts:
 3.1.1 makes sense of a picture story;
 3.1.3 uses illustrations to understand simple captions in story books;
 Learning Outcome 4:WRITING: The learner is able to write different kinds of factual and imaginative texts for a wide range of purposes.
 Assessment Standard 4.1: We know this when the learner copies familiar words and short sentences.
 Learning Outcome 5:WRITING: The learner is able to write different kinds of factual and imaginative texts for a wide range of purposes.
 Assessment Standard 5.1: We know this when the learner understands concepts and vocabulary relating to:
 5.1.2 number.


2.4. English with Tim and Tina - The School 02*



ENGLISH FIRST ADDITIONAL LANGUAGE



 
        
      

English with Tim and Tina



 
        
      

EDUCATOR SECTION



 
        
      

Memorandum 



 The topics chosen for the modules in Grade 1 are all related to stories which reflect the learners’ experience in the world in which they are growing up. They are relevant to both boys and girls. 
 Much depends on the number of times the learners hear the stories and rhymes and the provision made for the repetition of the vocabulary introduced. At first this is done classically. As the learners become more familiar with English they can communicate with a friend. Eventually they will want to tell the teacher and answer questions about the texts.
 The educators must keep in mind that there may be many/some learners in the class who are still only at the listening stage, but with the necessary encouragement and praise they will soon join in and begin speaking in English.
Time scheduled for the modules 1 to 8



 It is suggested that the average learners complete all eight modules during the year, finishing ± two modules per term.
 Allow the slower learners to proceed at their own pace when doing the written activities but expose them to all the listening and speaking activities with the class. 
 The quick learners can be extended and given more tasks and activities to complete.
 Tim and Tina are off to school. Days of the week and their order are introduced through a poem which the learners can repeatedly listen to and eventually memorise. Tim and Tina teach learners to use words relating to: direction, e.g. up, down, round, across, into; clothes; classrooms; writing tools and how to make a sandwich.
 The correct pronunciation is important at this stage and the educator will ensure that pupils put their tongues between their front teeth for words with th (“the”).

Integration of themes



 	Human Rights and Inclusively



 Education is a basic right for everybody. Therefore schools should be there to educate learners, irrespective of status.
 	A healthy environment



 The school environment needs to be attractive, well cared for and safe.
 It is suggested that the educator records sounds in the school environment. Learners listen to the tape and identify, e.g., a bell ringing, children singing, someone reading, children playing and an educator talking. Learners can identify the school as the place where these sounds occur.
 When the vocabulary, e.g. pencil, book, ruler, etc., are introduced, the educator can put these articles in a bag. The learners can take turns to feel an article, try to describe it, name it and then take it out to see whether they are correct. Flashcards with the words, can help with word recognition.
 Pages which are to be kept in their files, can be used for the game "Flip the Coin", to be played with a friend. Encourage learners to read these pages to friends and also at home for practice.
 Correct pronunciation is important and the educator should particularly take note that learners pronounce the "th" as in "the" correctly.
 Whenever the word "read" occurs, the class say the lines with the educator. They can point to the words as they are read.
 The school situation lends itself to much practical work as regards the correct form of greeting someone, as well as politeness when saying "thank you" and "please".
 Messages taken by the learners to other educators or to the school secretary can be opportunities for reinforcing the terms for politeness and the correct greeting forms. These can be practised on a daily basis, even in the second language.
 LO 2.4


Learners will enjoy making their own sandwiches. This lesson can be preceded by group discussions where learners plan their own sandwiches and decide how they are going to make them (Technology). They need not all make cheese sandwiches. They should be encouraged to bring a variety of fillings and then to talk about them.



 
        
      

LEANER SECTION



 
        
      

Content



 	Listen to these sentences.

	Talk about these sentences.

	Read them.

	Draw the pictures.



 The bell rings 
 [image: Figure (graphics1.png)]

Figure 2.18. 

 Tim and Tina walk down the passage. 
 [image: Figure (graphics2.png)]

Figure 2.19. 

 Tim and Tina find their classroom. 
 [image: Figure (graphics3.png)]

Figure 2.20. 

 Tim and Tina sit on their chairs. 
 [image: Figure (graphics4.png)]

Figure 2.21. 

 There are many chairs. 
 
        
 [image: Figure (graphics5.png)]
Figure 2.22. 


      
 Tim and Tina sit at their desks. 
 [image: Figure (graphics6.png)]

Figure 2.23. 

 There are many desks. 
 [image: Figure (graphics7.png)]

Figure 2.24. 

 Teacher has a table. 
 [image: Figure (graphics8.png)]

Figure 2.25. 

 There are flowers on the teacher's table. 
 [image: Figure (graphics9.png)]

Figure 2.26. 

 There are many flowers. 
 [image: Figure (graphics10.png)]

Figure 2.27. 

Table 2.15. 	LO 1.1.3	 	LO 2.6	 


 	Listen and read.



Tim's suitcase has . . . . . . . . . . 



 [image: Figure (graphics11.png)]

Figure 2.28. 

 	What does Tina have in her suitcase?

	Draw the things.



 
          
 [image: Figure (graphics12.png)]
Figure 2.29. 


        
Table 2.16. 	LO 1.1.3	 	LO 2.5	 	LO 3.1.2	 	LO 3.1.3	 


 	Listen.

	Read and draw.



 Tim and Tina write with a................................................................................................
 I write with a pencil. 
 Tim and Tina write on . ....................................................................................................
 I write on paper. 
 Tim and Tina read a .........................................................................................................
 I read a book. book
 Tim and Tina rub out with a ............................................................................................
 I rub out with a rubber. 
 Tim and Tina draw a line with a ......................................................................................
 I draw a line with a ruler. 
Table 2.17. 	LO 4.1	 


 	Listen.

	Read.



 Tim and Tina cut with a pair of ......................................................................................
 I cut with a pair of scissors. 
 Tim and Tina paste their pictures with ...........................................................................
 I paste my picture with glue. 
 Tim and Tina eat their  .....................................................................................................
 I eat my lunch. lunch
 Tim and Tina drink their .................................................................................................
 I drink my cool drink. cool drink
Table 2.18. 	LO 4.1	 




Assessment



 Learning Outcome 1:LISTENING: The learner is able to listen for information and enjoyment and respond appropriately and critically in a wider range of situations.
 Assessment Standard 1.1: We know this when the learner understands short, simple stories:
 1.1.3 draws a picture of the story.
 Assessment Standard 1.5: We know this when the learner shows respect for classmates by giving them a chance to speak, and by listening to them.
 Learning Outcome 2:SPEAKING: The learner is able to communicate confidently and effectively in spoken language in a wide range of situations.
 Assessment Standard 2.5: We know this when the learner expresses self in simple ways if given an oral structure;
 Assessment Standard 2.6: We know this when the learner pronounces familiar words clearly.
 Learning Outcome 3:READING AND VIEWING: The learner is able to read and view for information and enjoyment and respond critically to the aesthetic, cultural and emotional values in texts.
 Assessment Standard 3.1: We know this when the learner uses pictures to understand written texts:
 3.1.2 matches pictures and words;
 3.1.3 uses illustrations to understand simple captions in story books;
 Learning Outcome 4:WRITING: The learner is able to write different kinds of factual and imaginative texts for a wide range of purposes.
 Assessment Standard 4.1: We know this when the learner copies familiar words and short sentences.


2.5. English with Tim and Tina - Make a sandwich*



ENGLISH FIRST ADDITIONAL LANGUAGE



 

      

English with Tim and Tina



 

      

EDUCATOR SECTION



 

      

Memorandum 



 The topics chosen for the modules in Grade 1 are all related to stories which reflect the learners’ experience in the world in which they are growing up. They are relevant to both boys and girls. 
 Much depends on the number of times the learners hear the stories and rhymes and the provision made for the repetition of the vocabulary introduced. At first this is done classically. As the learners become more familiar with English they can communicate with a friend. Eventually they will want to tell the teacher and answer questions about the texts.
 The educators must keep in mind that there may be many/some learners in the class who are still only at the listening stage, but with the necessary encouragement and praise they will soon join in and begin speaking in English.
Time scheduled for the modules 1 to 8



 It is suggested that the average learners complete all eight modules during the year, finishing ± two modules per term.
 Allow the slower learners to proceed at their own pace when doing the written activities but expose them to all the listening and speaking activities with the class. 
 The quick learners can be extended and given more tasks and activities to complete.
 Tim and Tina are off to school. Days of the week and their order are introduced through a poem which the learners can repeatedly listen to and eventually memorise. Tim and Tina teach learners to use words relating to: direction, e.g. up, down, round, across, into; clothes; classrooms; writing tools and how to make a sandwich.
 The correct pronunciation is important at this stage and the educator will ensure that pupils put their tongues between their front teeth for words with th (“the”).

Integration of themes



 	Human Rights and Inclusively



 Education is a basic right for everybody. Therefore schools should be there to educate learners, irrespective of status.
 	A healthy environment



 The school environment needs to be attractive, well cared for and safe.
 It is suggested that the educator records sounds in the school environment. Learners listen to the tape and identify, e.g., a bell ringing, children singing, someone reading, children playing and an educator talking. Learners can identify the school as the place where these sounds occur.
 When the vocabulary, e.g. pencil, book, ruler, etc., are introduced, the educator can put these articles in a bag. The learners can take turns to feel an article, try to describe it, name it and then take it out to see whether they are correct. Flashcards with the words, can help with word recognition.
 Pages which are to be kept in their files, can be used for the game "Flip the Coin", to be played with a friend. Encourage learners to read these pages to friends and also at home for practice.
 Correct pronunciation is important and the educator should particularly take note that learners pronounce the "th" as in "the" correctly.
 Whenever the word "read" occurs, the class say the lines with the educator. They can point to the words as they are read.
 The school situation lends itself to much practical work as regards the correct form of greeting someone, as well as politeness when saying "thank you" and "please".
 Messages taken by the learners to other educators or to the school secretary can be opportunities for reinforcing the terms for politeness and the correct greeting forms. These can be practised on a daily basis, even in the second language.
 LO 2.4
 Learners will enjoy making their own sandwiches. This lesson can be preceded by group discussions where learners plan their own sandwiches and decide how they are going to make them (Technology). They need not all make cheese sandwiches. They should be encouraged to bring a variety of fillings and then to talk about them.


LEANER SECTION



 

      

Content 



Make a sandwich



 	Listen and talk.

	Read and do.



 	You need . . . . . . . . . . . 



 [image: Figure (graphics1.png)]

Figure 2.30. 

 	What to do . . . . . . . . . . . . 



 [image: Figure (graphics2.png)]

Figure 2.31. 

Table 2.19. 	LO 3.1.1	 	LO 3.2	 



Words I know



 	Keep this page in your file.

	Read these words.



 [image: Figure (graphics3.png)]

Figure 2.32. 

 	Sunday, Monday, Tuesday, Wednesday, Thursday, Friday, Saturday.

	1st, 2nd, 3rd, 4th, 5th.



Table 2.20. 	LO 3.1.3	 	LO 5.1.8	 



Words I know



 	Keep this page in your file.

	Read these words.



 [image: Figure (graphics4.png)]

Figure 2.33. 

Table 2.21. 	LO 3.1.3	 




Assessment



 Learning Outcome 3:READING AND VIEWING: The learner is able to read and view for information and enjoyment and respond critically to the aesthetic, cultural and emotional values in texts.
 Assessment Standard 3.1: We know this when the learner uses pictures to understand written texts:
 3.1.1 makes sense of a picture story;
 3.1.3 uses illustrations to understand simple captions in story books;
 Assessment Standard 3.2: We know this when the learner matches words and objects by sticking labels on objects, starting with those that are similar in the home language.
 Learning Outcome 5:WRITING: The learner is able to write different kinds of factual and imaginative texts for a wide range of purposes.
 Assessment Standard 5.1: We know this when the learner understands concepts and vocabulary relating to:
 5.1.8 sequence.


2.6. English in Town 01*



ENGLISH FIRST ADDITIONAL LANGUAGE



 
        
      

English in Town



 
        
      

EDUCATOR SECTION



 
        
      

Memorandum 



 The topics chosen for the modules in Grade 1 are all related to stories which reflect the learners’ experience in the world in which they are growing up. They are relevant to both boys and girls. 
 Much depends on the number of times the learners hear the stories and rhymes and the provision made for the repetition of the vocabulary introduced. At first this is done classically. As the learners become more familiar with English they can communicate with a friend. Eventually they will want to tell the teacher and answer questions about the texts.
 The educators must keep in mind that there may be many/some learners in the class who are still only at the listening stage, but with the necessary encouragement and praise they will soon join in and begin speaking in English.
Time scheduled for the modules 1 to 8



 It is suggested that the average learners complete all eight modules during the year, finishing ± two modules per term.
 Allow the slower learners to proceed at their own pace when doing the written activities but expose them to all the listening and speaking activities with the class. 
 The quick learners can be extended and given more tasks and activities to complete.
 This module contains much repetition of words relating to size and colour.
 Let the learners copy the sentences to the best of their ability. Do not at this stage strive for perfection. It is more important for them to listen and repeat what is being written.
 The poem “Time for tea” in three parts introduces the characters the worm, the frog and the mouse and lends itself to acting out the story with the correct forms of greeting. Learners will like to recite the poem on page 32 with the educator as it reflects the noises of the city.

Integration of themes



 	Human rights



 Public transport should be in place to convey workers to and from work.
 	A healthy environment



 Discuss air pollution (traffic).
 The poems, which are included in this module, give learners the oppor-tunity to practise forms of greeting, e.g. good morning, good afternoon and good evening.
 When learners have listened to the poems several times and they begin to say them with the educator, they can be divided into two groups, one group being the owl and the other the worm. When the learners know the words of all three poems, they can be divided into four groups, one group being the owl and the others the worm, the frog and the mouse.
 Later individual learners can act out the poems saying the words themselves.
 The words that were introduced in Modules 1 to 3 for Grade 1 are revised in this module. The educator is reminded that a listening period must precede the “reading” of the pages. The more practice the learners get in listening and pointing to the words while the educator reads the words, the sooner they will recognise individual words. Give learners the opportunity to enjoy the repetition of the phrases and the words.
 New words introduced in this module are found on “My Dictionary Page”. The educator can write them on flash cards. Learners can then play games with these words.


LEANER SECTION



 
        
      

Content



 [image: Figure (graphics1.png)]

Figure 2.34. 

 	Listen.

	Read.



 [image: Figure (graphics2.png)]

Figure 2.35. 

 I can wiggle.  
 I can wiggle to my house.   
 I can wiggle to the flowers.   
 I can wiggle on the leaf.   
 I can wiggle on the grass.   
 
        
 [image: Figure (graphics3.png)]
Figure 2.36. 


      
 I can hop.  
 I can hop on the log.   
 I can hop on the leaf.   
 I can hop to the river.   
 I can hop to the house.   
 
        
 [image: Figure (graphics4.png)]
Figure 2.37. 


      
 I can run.  
 I can run up the hill.   
 I can run down the hill.   
 I can run over the river.   
 I can run round the tree.   
 I can run across the field.   
Table 2.22. 	LO 3.4	 	LO 6.9	 


 [image: Figure (graphics5.png)]

Figure 2.38. 

 	Read.

	Copy the sentences.

	Draw the pictures.



 I am a worm.  
 [image: Figure (graphics6.png)]

Figure 2.39. 

 I can wiggle.  
 [image: Figure (graphics7.png)]

Figure 2.40. 

 I am a frog.  
 [image: Figure (graphics8.png)]

Figure 2.41. 

 I can hop. 
 [image: Figure (graphics9.png)]

Figure 2.42. 

 I am a mouse.  
 [image: Figure (graphics10.png)]

Figure 2.43. 

 I can run.  
 [image: Figure (graphics11.png)]

Figure 2.44. 


Assessment



 Learning Outcome 1:LISTENING: The learner is able to listen for information and enjoyment and respond appropriately and critically in a wider range of situations.
 Assessment Standard 1.1: We know this when the learner understands short, simple stories:
 1.1.3 draws a picture of the story.
 Learning Outcome 3:READING AND VIEWING: The learner is able to read and view for information and enjoyment and respond critically to the aesthetic, cultural and emotional values in texts.
 Assessment Standard 3.4: We know this when the learner read picture books with simple one-word or two-word captions.
 Learning Outcome 4:WRITING: The learner is able to write different kinds of factual and imaginative texts for a wide range of purposes.
 Assessment Standard 4.1: We know this when the learner copies familiar words and short sentences.
 Learning Outcome 6:GRAMMAR AND VOCABULARY: The learner knows and is able to use the sounds, vocabulary and grammar of the language to create and interpret texts.
 Assessment Standard 6.9: We know this when the learner understands some prepositions in oral texts.


2.7. English in Town - 02*



ENGLISH FIRST ADDITIONAL LANGUAGE



 
        
      

English in Town



 
        
      

EDUCATOR SECTION



 
        
      

Memorandum 



 The topics chosen for the modules in Grade 1 are all related to stories which reflect the learners’ experience in the world in which they are growing up. They are relevant to both boys and girls. 
 Much depends on the number of times the learners hear the stories and rhymes and the provision made for the repetition of the vocabulary introduced. At first this is done classically. As the learners become more familiar with English they can communicate with a friend. Eventually they will want to tell the teacher and answer questions about the texts.
 The educators must keep in mind that there may be many/some learners in the class who are still only at the listening stage, but with the necessary encouragement and praise they will soon join in and begin speaking in English.
Time scheduled for the modules 1 to 8



 It is suggested that the average learners complete all eight modules during the year, finishing ± two modules per term.
 Allow the slower learners to proceed at their own pace when doing the written activities but expose them to all the listening and speaking activities with the class. 
 The quick learners can be extended and given more tasks and activities to complete.
 This module contains much repetition of words relating to size and colour.
 Let the learners copy the sentences to the best of their ability. Do not at this stage strive for perfection. It is more important for them to listen and repeat what is being written.
 The poem “Time for tea” in three parts introduces the characters the worm, the frog and the mouse and lends itself to acting out the story with the correct forms of greeting. Learners will like to recite the poem on page 32 with the educator as it reflects the noises of the city.

Integration of themes



 	Human rights



 Public transport should be in place to convey workers to and from work.
 	A healthy environment



 Discuss air pollution (traffic).
 The poems, which are included in this module, give learners the oppor-tunity to practise forms of greeting, e.g. good morning, good afternoon and good evening.
 When learners have listened to the poems several times and they begin to say them with the educator, they can be divided into two groups, one group being the owl and the other the worm. When the learners know the words of all three poems, they can be divided into four groups, one group being the owl and the others the worm, the frog and the mouse.
 Later individual learners can act out the poems saying the words themselves.
 The words that were introduced in Modules 1 to 3 for Grade 1 are revised in this module. The educator is reminded that a listening period must precede the “reading” of the pages. The more practice the learners get in listening and pointing to the words while the educator reads the words, the sooner they will recognise individual words. Give learners the opportunity to enjoy the repetition of the phrases and the words.


New words introduced in this module are found on “My Dictionary Page”. The educator can write them on flash cards. Learners can then play games with these words.



 
        
      

LEANER SECTION



 
        
      

Content



 	Listen and listen again.

	Say it and read it.

	Act it.



Time for Tea? Part 1



 [image: Figure (graphics1.png)]

Figure 2.45. 

Table 2.23. 	LO 1.1.1	 	LO 2.2	 	LO 2.6	 


 Let’s talk about the poem.
 1. Where is the owl?
 2. Where is the worm?
 3. Is it morning, afternoon or evening? How do you know?
 4. Does the owl want to give the worm some tea?
 5. Does the worm want to have tea with the owl?
 6. Why not?
 7. Where is the worm going?
 8. What colour is a worm?
 9. Can your wiggle like a worm?
 10. Draw . . .
 a fat worm 
 [image: Figure (graphics2.png)]

Figure 2.46. 

 a thin worm
 [image: Figure (graphics3.png)]

Figure 2.47. 

 a long worm 
 [image: Figure (graphics4.png)]

Figure 2.48. 

 a short worm
 [image: Figure (graphics5.png)]

Figure 2.49. 

Table 2.24. 	LO 1.1.3	 	LO 6.1	 


 	Listen and listen again.

	Say it and read it.

	Act it.




Time for Tea? Part 2



 [image: Figure (graphics6.png)]

Figure 2.50. 

Table 2.25. 	LO 1.1.2	 	LO 2.2	 	LO 2.4 	 	LO 6.6	 


 Let’s talk about the poem.
 1. Where is the frog?
 2. Is it morning, afternoon or evening? How do you know?
 3. Does the frog want to have tea with the owl?
 4. Why not?
 5. Where is the frog going?
 6. What colour is a frog?
 7. Can you hop like a frog?
 8. Can you croak like a frog?
 9. Draw . . .
 a big frog 
 [image: Figure (graphics7.png)]

Figure 2.51. 

 a little frog
 [image: Figure (graphics8.png)]

Figure 2.52. 

 a frog hopping 
 [image: Figure (graphics9.png)]

Figure 2.53. 

 a frog sitting
 [image: Figure (graphics10.png)]

Figure 2.54. 

Table 2.26. 	LO 1.1.3	 	LO 1.1.5	 	LO 2.3	 


 	Listen and listen again.

	Say it and read it.

	Act it.




Time for Tea? Part 3



 [image: Figure (graphics11.png)]

Figure 2.55. 

Table 2.27. 	LO 2.2	 	LO 2.6	 


 Let’s talk about the poem.
 1. Where is the mouse?
 2. Is it morning, afternoon or evening? How do you know?
 3. Does the mouse want to have tea with the owl?
 4. Why not?
 5. Where is the mouse going?
 6. What colour is a mouse?
 7. Can you run like a mouse?
 8. Can you squeak like a mouse?
 9. Draw . . .
 a fat mouse 
 [image: Figure (graphics12.png)]

Figure 2.56. 

 a thin mouse
 [image: Figure (graphics13.png)]

Figure 2.57. 

 a mouse with a long tail 
 [image: Figure (graphics14.png)]

Figure 2.58. 

 a mouse with a short tail
 [image: Figure (graphics15.png)]

Figure 2.59. 

Table 2.28. 	LO 1.1.5	 	LO 2.1	 	LO 5.1.4	 




Assessment



 Learning Outcome 1:LISTENING: The learner is able to listen for information and enjoyment and respond appropriately and critically in a wider range of situations.
 Assessment Standard 1.1: We know this when the learner understands short, simple stories:
 1.1.1 mimes the story;
 1.1.2 joins in choruses at approriate points;
 1.1.3 draws a picture of the story;
 1.1.5 answers simple literal ‘yes/no’ and open questions with one-word answers;
 Learning Outcome 2:SPEAKING: The learner is able to communicate confidently and effectively in spoken language in a wide range of situations.
 Assessment Standard 2.1: We know this when the learner responds appropriately to simple questions with single words or formulaic phrases;
 Assessment Standard 2.2: We know this when the learner memorises and performs songs and action rhymes with the right intonation, rhythm and pronunciation;
 Assessment Standard 2.3: We know this when the learner uses polite forms such as ‘please’, ‘thank you’, and ‘sorry’;
 Assessment Standard 2.4: We know this when the learner uses and responds appropriately to simple greetings and farewells;
 Assessment Standard 2.6: We know this when the learner pronounces familiar words clearly.
 Learning Outcome 5:THINKING AND REASONING: The learner is able to use language to think and reason, and access, process and use information for learning.
 Assessment Standard 5.1: We know this when the learner understands concepts and vocabulary relating to:
 5.1.4 size;
 Learning Outcome 6:GRAMMAR AND VOCABULARY: The learner knows and is able to use the sounds, vocabulary and grammar of the language to create and interpret texts.
 Assessment Standard 6.1: We know this when the learner understands question forms in oral texts;
 Assessment Standard 6.6: We know this when the learner understands some negative forms in oral texts.


2.8. English in Town 03*



ENGLISH FIRST ADDITIONAL LANGUAGE



 
        
      

English in Town



 
        
      

EDUCATOR SECTION



 
        
      

Memorandum 



 The topics chosen for the modules in Grade 1 are all related to stories which reflect the learners’ experience in the world in which they are growing up. They are relevant to both boys and girls. 
 Much depends on the number of times the learners hear the stories and rhymes and the provision made for the repetition of the vocabulary introduced. At first this is done classically. As the learners become more familiar with English they can communicate with a friend. Eventually they will want to tell the teacher and answer questions about the texts.
 The educators must keep in mind that there may be many/some learners in the class who are still only at the listening stage, but with the necessary encouragement and praise they will soon join in and begin speaking in English.
Time scheduled for the modules 1 to 8



 It is suggested that the average learners complete all eight modules during the year, finishing ± two modules per term.
 Allow the slower learners to proceed at their own pace when doing the written activities but expose them to all the listening and speaking activities with the class. 
 The quick learners can be extended and given more tasks and activities to complete.
 This module contains much repetition of words relating to size and colour.
 Let the learners copy the sentences to the best of their ability. Do not at this stage strive for perfection. It is more important for them to listen and repeat what is being written.
 The poem “Time for tea” in three parts introduces the characters the worm, the frog and the mouse and lends itself to acting out the story with the correct forms of greeting. Learners will like to recite the poem on page 32 with the educator as it reflects the noises of the city.

Integration of themes



 	Human rights



 Public transport should be in place to convey workers to and from work.
 	A healthy environment



 Discuss air pollution (traffic).
 The poems, which are included in this module, give learners the oppor-tunity to practise forms of greeting, e.g. good morning, good afternoon and good evening.
 When learners have listened to the poems several times and they begin to say them with the educator, they can be divided into two groups, one group being the owl and the other the worm. When the learners know the words of all three poems, they can be divided into four groups, one group being the owl and the others the worm, the frog and the mouse.
 Later individual learners can act out the poems saying the words themselves.
 The words that were introduced in Modules 1 to 3 for Grade 1 are revised in this module. The educator is reminded that a listening period must precede the “reading” of the pages. The more practice the learners get in listening and pointing to the words while the educator reads the words, the sooner they will recognise individual words. Give learners the opportunity to enjoy the repetition of the phrases and the words.


New words introduced in this module are found on “My Dictionary Page”. The educator can write them on flash cards. Learners can then play games with these words.



 
        
      

LEANER SECTION



 
        
      

Content



 	Draw the picture.



 Who did the owl meet . . . 
 [image: Figure (graphics1.png)]

Figure 2.60. 

 in the morning?
 [image: Figure (graphics2.png)]

Figure 2.61. 

 in the afternoon?
 [image: Figure (graphics3.png)]

Figure 2.62. 

 in the evening?
 [image: Figure (graphics4.png)]

Figure 2.63. 

Table 2.29. 	LO 1.1.5	 	LO 2.1	 	LO 5.1.5	 


 [image: Figure (graphics5.png)]

Figure 2.64. 

 	Colour the picture.

	Match the names to the pictures.

	Point to the picture at the top of the page then ask your friend, 



 “Is it a mouse?”
 “Is it a tree?”
 “Is it an owl?”
 “Is it a worm?”
 “Is it a frog?”
 “Is it a flower?”
 “Is it a butterfly?”
 “Is it a bird?”
 “Is it a bee?”
 “Is it a river?”
Table 2.30. 	LO 1.1.5	 	LO 3.1.2	 	LO 3.1.3	 


 	Listen.



 	Read and draw.



 So the worm went to town. 
 [image: Figure (graphics6.png)]

Figure 2.65. 

 So the frog went to town.  
 [image: Figure (graphics7.png)]

Figure 2.66. 

 So the mouse went to town.  
 [image: Figure (graphics8.png)]

Figure 2.67. 

 They all went to town.
 [image: Figure (graphics9.png)]

Figure 2.68. 

Table 2.31. 	LO 1.1.3	 	LO 3.4	 	LO 6.5	 


 	Listen.



 [image: Figure (graphics10.png)]

Figure 2.69. 

 We saw many cars in town.
 [image: Figure (graphics11.png)]

Figure 2.70. 

 [image: Figure (graphics12.png)]

Figure 2.71. 

 	Draw the cars.



Table 2.32. 	LO 1.1.3	 	LO 6.1	 	LO 6.7	 


 	Read.



 There were white cars.
 There were red cars.
 There were blue cars.
 There were yellow cars.
 There were green cars.
 There were big cars.
 There were small cars.
 There were many cars in town.
 “I don’t like cars” said the worm.
 	Draw a worm in a car.



 [image: Figure (graphics13.png)]

Figure 2.72. 

Table 2.33. 	LO 1.1.3	 	LO 3.4	 



Assessment



 Learning Outcome 1:LISTENING: The learner is able to listen for information and enjoyment and respond appropriately and critically in a wider range of situations.
 Assessment Standard 1.1: We know this when the learner understands short, simple stories:
 1.1.3 draws a picture of the story;
 1.1.5 answers simple literal ‘yes/no’ and open questions with one-word answers;
 Learning Outcome 2:SPEAKING: The learner is able to communicate confidently and effectively in spoken language in a wide range of situations.
 Assessment Standard 2.1: We know this when the learner responds appropriately to simple questions with single words or formulaic phrases;
 Learning Outcome 3:READING AND VIEWING: The learner is able to read and view for information and enjoyment and respond critically to the aesthetic, cultural and emotional values in texts.
 Assessment Standard 3.1: We know this when the learner uses pictures to understand written texts:
 3.1.2 matches pictures and words;
 3.1.3 uses illustrations to understand simple captions;
 Assessment Standard 3.4: We know this when the learner read picture books with simple one-word or two-word captions.
 Learning Outcome 5:THINKING AND REASONING: The learner is able to use language to think and reason, and access, process and use information for learning.
 Assessment Standard 5.1: We know this when the learner understands concepts and vocabulary relating to:
 5.1.5 time;
 Learning Outcome 6:GRAMMAR AND VOCABULARY: The learner knows and is able to use the sounds, vocabulary and grammar of the language to create and interpret texts.
 Assessment Standard 6.1: We know this when the learner understands question forms in oral texts;
 Assessment Standard 6.5: We know this when the learner understands some modals in oral texts;
 Assessment Standard 6.7: We know this when the learner understands plurals or nouns in oral texts.


2.9. English in Town 04*



ENGLISH FIRST ADDITIONAL LANGUAGE



 
        
      

English in Town



 
        
      

EDUCATOR SECTION



 
        
      

Memorandum 



 The topics chosen for the modules in Grade 1 are all related to stories which reflect the learners’ experience in the world in which they are growing up. They are relevant to both boys and girls. 
 Much depends on the number of times the learners hear the stories and rhymes and the provision made for the repetition of the vocabulary introduced. At first this is done classically. As the learners become more familiar with English they can communicate with a friend. Eventually they will want to tell the teacher and answer questions about the texts.
 The educators must keep in mind that there may be many/some learners in the class who are still only at the listening stage, but with the necessary encouragement and praise they will soon join in and begin speaking in English.
Time scheduled for the modules 1 to 8



 It is suggested that the average learners complete all eight modules during the year, finishing ± two modules per term.
 Allow the slower learners to proceed at their own pace when doing the written activities but expose them to all the listening and speaking activities with the class. 
 The quick learners can be extended and given more tasks and activities to complete.
 This module contains much repetition of words relating to size and colour.
 Let the learners copy the sentences to the best of their ability. Do not at this stage strive for perfection. It is more important for them to listen and repeat what is being written.
 The poem “Time for tea” in three parts introduces the characters the worm, the frog and the mouse and lends itself to acting out the story with the correct forms of greeting. Learners will like to recite the poem on page 32 with the educator as it reflects the noises of the city.

Integration of themes



 	Human rights



 Public transport should be in place to convey workers to and from work.
 	A healthy environment



 Discuss air pollution (traffic).
 The poems, which are included in this module, give learners the oppor-tunity to practise forms of greeting, e.g. good morning, good afternoon and good evening.
 When learners have listened to the poems several times and they begin to say them with the educator, they can be divided into two groups, one group being the owl and the other the worm. When the learners know the words of all three poems, they can be divided into four groups, one group being the owl and the others the worm, the frog and the mouse.
 Later individual learners can act out the poems saying the words themselves.
 The words that were introduced in Modules 1 to 3 for Grade 1 are revised in this module. The educator is reminded that a listening period must precede the “reading” of the pages. The more practice the learners get in listening and pointing to the words while the educator reads the words, the sooner they will recognise individual words. Give learners the opportunity to enjoy the repetition of the phrases and the words.
 New words introduced in this module are found on “My Dictionary Page”. The educator can write them on flash cards. Learners can then play games with these words.


LEANER SECTION



 
        
      

Content



 	Listen.



 
        
 [image: Figure (graphics1.png)]
Figure 2.73. 


      
 We saw many trucks in town.
 [image: Figure (graphics2.png)]

Figure 2.74. 

 	Draw the trucks.



 [image: Figure (graphics3.png)]

Figure 2.75. 

Table 2.34. 	LO 1.1.3	 	LO 2.6	 	LO 6.7	 


 	Read.



 There were white trucks.
 There were red trucks.
 There were blue trucks.
 There were yellow trucks.
 There were green trucks.
 There were big trucks.
 There were small trucks.
 There were long trucks.
 There were short trucks.
 There were many trucks in town.
 “I don’t like trucks” said the frog.
 	Draw a frog under a truck.



 [image: Figure (graphics4.png)]

Figure 2.76. 

Table 2.35. 	LO 1.1.3	 	LO 5.1.4	 


 	Listen.



 
        
 [image: Figure (graphics5.png)]
Figure 2.77. 


      
 We saw many lorries in town.
 [image: Figure (graphics6.png)]

Figure 2.78. 

 	Draw the lorries.



 [image: Figure (graphics7.png)]

Figure 2.79. 

Table 2.36. 	LO 1.1.3	 	LO 2.6	 	LO 3.4	 


 	Read.



 There were white lorries.
 There were red lorries.
 There were blue lorries.
 There were yellow lorries.
 There were green lorries.
 There were big lorries.
 There were small lorries.
 There were long lorries.
 There were short lorries.
 There were many lorries in town.
 “I don’t like lorries” said the mouse.
 	Draw a mouse on a lorry.



 [image: Figure (graphics8.png)]

Figure 2.80. 

Table 2.37. 	LO 1.1.2	 	LO 1.1.3	 	LO 3.4	 



Assessment



 Learning Outcome 1:LISTENING: The learner is able to listen for information and enjoyment and respond appropriately and critically in a wider range of situations.
 Assessment Standard 1.1: We know this when the learner understands short, simple stories:
 1.1.2 joins in choruses at approriate points;
 1.1.3 draws a picture of the story;
 Learning Outcome 2:SPEAKING: The learner is able to communicate confidently and effectively in spoken language in a wide range of situations.
 Assessment Standard 2.6: We know this when the learner pronounces familiar words clearly.
 Learning Outcome 3:READING AND VIEWING: The learner is able to read and view for information and enjoyment and respond critically to the aesthetic, cultural and emotional values in texts.
 Assessment Standard 3.4: We know this when the learner read picture books with simple one-word or two-word captions.
 Learning Outcome 5:THINKING AND REASONING: The learner is able to use language to think and reason, and access, process and use information for learning.
 Assessment Standard 5.1: We know this when the learner understands concepts and vocabulary relating to:
 5.1.4 size;
 Learning Outcome 6:GRAMMAR AND VOCABULARY: The learner knows and is able to use the sounds, vocabulary and grammar of the language to create and interpret texts.
 Assessment Standard 6.7: We know this when the learner understands plurals or nouns in oral texts.


2.10. English in Town 05*



ENGLISH FIRST ADDITIONAL LANGUAGE



 
        
      

English in Town



 
        
      

EDUCATOR SECTION



 
        
      

Memorandum 



 The topics chosen for the modules in Grade 1 are all related to stories which reflect the learners’ experience in the world in which they are growing up. They are relevant to both boys and girls. 
 Much depends on the number of times the learners hear the stories and rhymes and the provision made for the repetition of the vocabulary introduced. At first this is done classically. As the learners become more familiar with English they can communicate with a friend. Eventually they will want to tell the teacher and answer questions about the texts.
 The educators must keep in mind that there may be many/some learners in the class who are still only at the listening stage, but with the necessary encouragement and praise they will soon join in and begin speaking in English.
Time scheduled for the modules 1 to 8



 It is suggested that the average learners complete all eight modules during the year, finishing ± two modules per term.
 Allow the slower learners to proceed at their own pace when doing the written activities but expose them to all the listening and speaking activities with the class. 
 The quick learners can be extended and given more tasks and activities to complete.
 This module contains much repetition of words relating to size and colour.
 Let the learners copy the sentences to the best of their ability. Do not at this stage strive for perfection. It is more important for them to listen and repeat what is being written.
 The poem “Time for tea” in three parts introduces the characters the worm, the frog and the mouse and lends itself to acting out the story with the correct forms of greeting. Learners will like to recite the poem on page 32 with the educator as it reflects the noises of the city.

Integration of themes



 	Human rights



 Public transport should be in place to convey workers to and from work.
 	A healthy environment



 Discuss air pollution (traffic).
 The poems, which are included in this module, give learners the oppor-tunity to practise forms of greeting, e.g. good morning, good afternoon and good evening.
 When learners have listened to the poems several times and they begin to say them with the educator, they can be divided into two groups, one group being the owl and the other the worm. When the learners know the words of all three poems, they can be divided into four groups, one group being the owl and the others the worm, the frog and the mouse.
 Later individual learners can act out the poems saying the words themselves.
 The words that were introduced in Modules 1 to 3 for Grade 1 are revised in this module. The educator is reminded that a listening period must precede the “reading” of the pages. The more practice the learners get in listening and pointing to the words while the educator reads the words, the sooner they will recognise individual words. Give learners the opportunity to enjoy the repetition of the phrases and the words.
 New words introduced in this module are found on “My Dictionary Page”. The educator can write them on flash cards. Learners can then play games with these words.


LEANER SECTION



 
        
      

Content



 	Listen.



 We saw many trains in town.
 [image: Figure (graphics1.png)]

Figure 2.81. 

 	Draw the trains.



 [image: Figure (graphics2.png)]

Figure 2.82. 

Table 2.38. 	LO 1.1.3	 	LO 5.5	 


 Read.
 There were long trains.
 There were short trains.
 There were wide trains.
 There were narrow trains
 There were many trains in town.
 “I like trains,” said the worm.
 “I can ride in trains.”
 So the worm rode in a train.
 	Draw a worm in a train.



 [image: Figure (graphics3.png)]

Figure 2.83. 

Table 2.39. 	LO 5.1.4	 	LO 6.2	 	LO 6.5	 


 	Listen.



 
        
 [image: Figure (graphics4.png)]
Figure 2.84. 


      
 We saw many buses in town.
 [image: Figure (graphics5.png)]

Figure 2.85. 

 	Draw the buses.



 [image: Figure (graphics6.png)]

Figure 2.86. 

Table 2.40. 	LO 1.1.3	 	LO 1.3	 	LO 3.1.3	 


 	Read.



 There were big buses.
 There were small buses.
 There were long buses.
 There were short buses.
 There were closed buses.
 There were open buses.
 There were many buses in town.
 “I like buses,” said the frog.
 “I can ride in buses.”
 So the frog rode in a bus.
 	Draw the frog in a bus.



 [image: Figure (graphics7.png)]

Figure 2.87. 

Table 2.41. 	LO 1.1.3	 	LO 6.5	 	LO 6.9	 



Assessment



 Learning Outcome 1:LISTENING: The learner is able to listen for information and enjoyment and respond appropriately and critically in a wider range of situations.
 Assessment Standard 1.1: We know this when the learner understands short, simple stories:
 1.1.3 draws a picture of the story;
 Learning Outcome 3:READING AND VIEWING: The learner is able to read and view for information and enjoyment and respond critically to the aesthetic, cultural and emotional values in texts.
 Assessment Standard 3.1: We know this when the learner uses pictures to understand written texts:
 3.1.3 uses illustrations to understand simple captions;
 Learning Outcome 5:THINKING AND REASONING: The learner is able to use language to think and reason, and access, process and use information for learning.
 Assessment Standard 5.1: We know this when the learner understands concepts and vocabulary relating to:
 5.1.4 size;
 Assessment Standard 5.5: We know this when the learner understands and uses some mathematical language.
 Learning Outcome 6:GRAMMAR AND VOCABULARY: The learner knows and is able to use the sounds, vocabulary and grammar of the language to create and interpret texts.
 Assessment Standard 6.2: We know this when the learner understands simple sentences in oral texts;
 Assessment Standard 6.5: We know this when the learner understands some modals in oral texts;
 Assessment Standard 6.9: We know this when the learner understands some prepositions in oral texts.


2.11. English in Town 06*



ENGLISH FIRST ADDITIONAL LANGUAGE



 
        
      

English in Town



 
        
      

EDUCATOR SECTION



 
        
      

Memorandum 



 The topics chosen for the modules in Grade 1 are all related to stories which reflect the learners’ experience in the world in which they are growing up. They are relevant to both boys and girls. 
 Much depends on the number of times the learners hear the stories and rhymes and the provision made for the repetition of the vocabulary introduced. At first this is done classically. As the learners become more familiar with English they can communicate with a friend. Eventually they will want to tell the teacher and answer questions about the texts.
 The educators must keep in mind that there may be many/some learners in the class who are still only at the listening stage, but with the necessary encouragement and praise they will soon join in and begin speaking in English.
Time scheduled for the modules 1 to 8



 It is suggested that the average learners complete all eight modules during the year, finishing ± two modules per term.
 Allow the slower learners to proceed at their own pace when doing the written activities but expose them to all the listening and speaking activities with the class. 
 The quick learners can be extended and given more tasks and activities to complete.
 This module contains much repetition of words relating to size and colour.
 Let the learners copy the sentences to the best of their ability. Do not at this stage strive for perfection. It is more important for them to listen and repeat what is being written.
 The poem “Time for tea” in three parts introduces the characters the worm, the frog and the mouse and lends itself to acting out the story with the correct forms of greeting. Learners will like to recite the poem on page 32 with the educator as it reflects the noises of the city.

Integration of themes



 	Human rights



 Public transport should be in place to convey workers to and from work.
 	A healthy environment



 Discuss air pollution (traffic).
 The poems, which are included in this module, give learners the oppor-tunity to practise forms of greeting, e.g. good morning, good afternoon and good evening.
 When learners have listened to the poems several times and they begin to say them with the educator, they can be divided into two groups, one group being the owl and the other the worm. When the learners know the words of all three poems, they can be divided into four groups, one group being the owl and the others the worm, the frog and the mouse.
 Later individual learners can act out the poems saying the words themselves.
 The words that were introduced in Modules 1 to 3 for Grade 1 are revised in this module. The educator is reminded that a listening period must precede the “reading” of the pages. The more practice the learners get in listening and pointing to the words while the educator reads the words, the sooner they will recognise individual words. Give learners the opportunity to enjoy the repetition of the phrases and the words.
 New words introduced in this module are found on “My Dictionary Page”. The educator can write them on flash cards. Learners can then play games with these words.


LEANER SECTION



 
        
      

Content



 	Listen.



 [image: Figure (graphics1.png)]

Figure 2.88. 

 We saw many aeroplanes in town.
 
        
 [image: Figure (graphics2.png)]
Figure 2.89. 


      
 	Draw the aeroplanes.



Table 2.42. 	LO 1.3	 	LO 5.5	 


 	Read.



 There were big aeroplanes with white wings.
 There were big aeroplanes with red wings.
 There were small aeroplanes with blue wings.
 There were small aeroplanes with yellow wings.
 There were high aeroplanes with wide wings.
 There were low aeroplanes with narrow wings.
 There were many aeroplanes in town.
 “I like aeroplanes,” said the mouse.
 “I can fly in aeroplanes.”
 So the mouse flew in an aeroplane.
 	Draw the mouse in an aeroplane.



 [image: Figure (graphics3.png)]

Figure 2.90. 

Table 2.43. 	LO 3.1.3	 	LO 5.5	 	LO 6.5	 	LO 6.7	 


 	Listen.

	Read.



 	Draw . . . . . 



 the worm in the train,
 the frog on the train,
 the mouse under the train.
 [image: Figure (graphics4.png)]

Figure 2.91. 

 	Draw . . . . .



 the frog in the bus,
 the mouse on the bus,
 the worm under the bus.
 [image: Figure (graphics5.png)]

Figure 2.92. 

 	Draw . . . . . .



 the mouse in the aeroplane,
 the worm on the aeroplane,
 the frog under the aeroplane.
 [image: Figure (graphics6.png)]

Figure 2.93. 

Table 2.44. 	LO 1.1.3	 	LO 6.9	 


 	Listen.

	Read and draw.



 [image: Figure (graphics7.png)]

Figure 2.94. 

 We saw many . . . . . . 
 [image: Figure (graphics8.png)]

Figure 2.95. 

 boys on bicycles, 
 [image: Figure (graphics9.png)]

Figure 2.96. 

 girls on bicycles, 
 [image: Figure (graphics10.png)]

Figure 2.97. 

 [image: Figure (graphics11.png)]

Figure 2.98. 

 men on bicycles,
 [image: Figure (graphics12.png)]

Figure 2.99. 

 women on bicycles.  
 	We saw many bicycles in town.



 	Let’s count the bicycles in English. 1,  2,  3,  4,  5, 6,  7,  8,  9,  10one, two, three, four, five, six, seven, eight, nine, ten.

	Let’s count the bicycles in Afrikaans. 1,  2,  3, 4,  5,  6,  7,  8,  9,  10een, twee, drie, vier, vyf, ses, sewe, ag, nege, tien.



 “We can speak English” said the worm, the frog and the mouse.
 	Can you speak English?



 Yes or No
 	Draw yourself here.



 [image: Figure (graphics13.png)]

Figure 2.100. 

Table 2.45. 	LO 1.1.5	 	LO 5.1.2	 



Assessment



 Learning Outcome 1:LISTENING: The learner is able to listen for information and enjoyment and respond appropriately and critically in a wider range of situations.
 Assessment Standard 1.1: We know this when the learner understands short, simple stories:
 1.1.5 answers simple literal ‘yes/no’ and open questions with one-word answers;
 Assessment Standard 1.3: We know this when the learner understands simple oral instructions by responding physically.
 Learning Outcome 3:READING AND VIEWING: The learner is able to read and view for information and enjoyment and respond critically to the aesthetic, cultural and emotional values in texts.
 Assessment Standard 3.1: We know this when the learner uses pictures to understand written texts:
 3.1.3 uses illustrations to understand simple captions;
 Learning Outcome 5:THINKING AND REASONING: The learner is able to use language to think and reason, and access, process and use information for learning.
 Assessment Standard 5.1: We know this when the learner understands concepts and vocabulary relating to:
 5.1.2 number;
 Assessment Standard 5.5: We know this when the learner understands and uses some mathematical language.
 Learning Outcome 6:GRAMMAR AND VOCABULARY: The learner knows and is able to use the sounds, vocabulary and grammar of the language to create and interpret texts.
 Assessment Standard 6.5: We know this when the learner understands some modals in oral texts;
 Assessment Standard 6.7: We know this when the learner understands plurals or nouns in oral texts;
 Assessment Standard 6.9: We know this when the learner understands some prepositions in oral texts.


2.12. English in Town 07*



ENGLISH FIRST ADDITIONAL LANGUAGE



 
        
      

English in Town



 
        
      

EDUCATOR SECTION



 
        
      

Memorandum 



 The topics chosen for the modules in Grade 1 are all related to stories which reflect the learners’ experience in the world in which they are growing up. They are relevant to both boys and girls. 
 Much depends on the number of times the learners hear the stories and rhymes and the provision made for the repetition of the vocabulary introduced. At first this is done classically. As the learners become more familiar with English they can communicate with a friend. Eventually they will want to tell the teacher and answer questions about the texts.
 The educators must keep in mind that there may be many/some learners in the class who are still only at the listening stage, but with the necessary encouragement and praise they will soon join in and begin speaking in English.
Time scheduled for the modules 1 to 8



 It is suggested that the average learners complete all eight modules during the year, finishing ± two modules per term.
 Allow the slower learners to proceed at their own pace when doing the written activities but expose them to all the listening and speaking activities with the class. 
 The quick learners can be extended and given more tasks and activities to complete.
 This module contains much repetition of words relating to size and colour.
 Let the learners copy the sentences to the best of their ability. Do not at this stage strive for perfection. It is more important for them to listen and repeat what is being written.
 The poem “Time for tea” in three parts introduces the characters the worm, the frog and the mouse and lends itself to acting out the story with the correct forms of greeting. Learners will like to recite the poem on page 32 with the educator as it reflects the noises of the city.

Integration of themes



 	Human rights



 Public transport should be in place to convey workers to and from work.
 	A healthy environment



 Discuss air pollution (traffic).
 The poems, which are included in this module, give learners the oppor-tunity to practise forms of greeting, e.g. good morning, good afternoon and good evening.
 When learners have listened to the poems several times and they begin to say them with the educator, they can be divided into two groups, one group being the owl and the other the worm. When the learners know the words of all three poems, they can be divided into four groups, one group being the owl and the others the worm, the frog and the mouse.
 Later individual learners can act out the poems saying the words themselves.
 The words that were introduced in Modules 1 to 3 for Grade 1 are revised in this module. The educator is reminded that a listening period must precede the “reading” of the pages. The more practice the learners get in listening and pointing to the words while the educator reads the words, the sooner they will recognise individual words. Give learners the opportunity to enjoy the repetition of the phrases and the words.


New words introduced in this module are found on “My Dictionary Page”. The educator can write them on flash cards. Learners can then play games with these words.



 
        
      

LEANER SECTION



 
        
      

Content



 	Listen.

	Read and draw.



 [image: Figure (graphics1.png)]

Figure 2.101. 

 We saw many . . . . .
 tall people
 [image: Figure (graphics2.png)]

Figure 2.102. 

 short people  
 [image: Figure (graphics3.png)]

Figure 2.103. 

 thin people  
 [image: Figure (graphics4.png)]

Figure 2.104. 

 fat people 
 [image: Figure (graphics5.png)]

Figure 2.105. 

 happy people 
 [image: Figure (graphics6.png)]

Figure 2.106. 

 sad people  
 [image: Figure (graphics7.png)]

Figure 2.107. 

 	We saw many people in town.



Table 2.46. 	LO 1.1.3	 	LO 6.10	 


 	Draw a happy face. 



 [image: Figure (graphics8.png)]

Figure 2.108. 

 	Draw a sad face.



 
        
 [image: Figure (graphics9.png)]
Figure 2.109. 


      
 	Write.



 [image: Figure (graphics10.png)]

Figure 2.110. 

Table 2.47. 	LO 4.1	 	LO 6.10	 


 	Listen.

	Read.



 [image: Figure (graphics11.png)]

Figure 2.111. 

 	We heard many sounds in town.



 “Toot-toot,” went the cars.
 “Toot-toot,” went the trucks.
 “Toot-toot,” went the lorries.
 “Toot-toot,” went the trains.
 “Toot-toot,” went the buses.
 “Zoom-Zoom,” went the aeroplanes.
 “Tring-tring,” went the bicycles.
 There were TOO MANY sounds in town!
 [image: Figure (graphics12.png)]

Figure 2.112. 

Table 2.48. 	LO 1.1.2	 	LO 6.5	 


 	Draw the cars, the trucks, the lorries, the trains, the buses the aeroplanes and the bicycles.



 [image: Figure (graphics13.png)]

Figure 2.113. 

Table 2.49. 	LO 1.1.3	 	LO 3.4	 	LO 6.7	 



Assessment



 Learning Outcome 1:LISTENING: The learner is able to listen for information and enjoyment and respond appropriately and critically in a wider range of situations.
 Assessment Standard 1.1: We know this when the learner understands short, simple stories:
 1.1.2 joins in choruses at approriate points;
 1.1.3 draws a picture of the story;
 Assessment Standard 1.3: We know this when the learner understands simple oral instructions by responding physically.
 Learning Outcome 3:READING AND VIEWING: The learner is able to read and view for information and enjoyment and respond critically to the aesthetic, cultural and emotional values in texts.
 Assessment Standard 3.4: We know this when the learner read picture books with simple one-word or two-word captions.
 Learning Outcome 4:WRITING: The learner is able to write different kinds of factual and imaginative texts for a wide range of purposes.
 Assessment Standard 4.1: We know this when the learner copies familiar words and short sentences.
 Learning Outcome 6:GRAMMAR AND VOCABULARY: The learner knows and is able to use the sounds, vocabulary and grammar of the language to create and interpret texts.
 Assessment Standard 6.5: We know this when the learner understands some modals in oral texts;
 Assessment Standard 6.7: We know this when the learner understands plurals or nouns in oral texts;
 Assessment Standard 6.10: We know this when the learner understands a few adjectives and advebs in oral texts.


2.13. English in Town 08*



ENGLISH FIRST ADDITIONAL LANGUAGE



 

      

English in Town



 

      

EDUCATOR SECTION



 

      

Memorandum 



 The topics chosen for the modules in Grade 1 are all related to stories which reflect the learners’ experience in the world in which they are growing up. They are relevant to both boys and girls. 
 Much depends on the number of times the learners hear the stories and rhymes and the provision made for the repetition of the vocabulary introduced. At first this is done classically. As the learners become more familiar with English they can communicate with a friend. Eventually they will want to tell the teacher and answer questions about the texts.
 The educators must keep in mind that there may be many/some learners in the class who are still only at the listening stage, but with the necessary encouragement and praise they will soon join in and begin speaking in English.
Time scheduled for the modules 1 to 8



 It is suggested that the average learners complete all eight modules during the year, finishing ± two modules per term.
 Allow the slower learners to proceed at their own pace when doing the written activities but expose them to all the listening and speaking activities with the class. 
 The quick learners can be extended and given more tasks and activities to complete.
 This module contains much repetition of words relating to size and colour.
 Let the learners copy the sentences to the best of their ability. Do not at this stage strive for perfection. It is more important for them to listen and repeat what is being written.
 The poem “Time for tea” in three parts introduces the characters the worm, the frog and the mouse and lends itself to acting out the story with the correct forms of greeting. Learners will like to recite the poem on page 32 with the educator as it reflects the noises of the city.

Integration of themes



 	Human rights



 Public transport should be in place to convey workers to and from work.
 	A healthy environment



 Discuss air pollution (traffic).
 The poems, which are included in this module, give learners the oppor-tunity to practise forms of greeting, e.g. good morning, good afternoon and good evening.
 When learners have listened to the poems several times and they begin to say them with the educator, they can be divided into two groups, one group being the owl and the other the worm. When the learners know the words of all three poems, they can be divided into four groups, one group being the owl and the others the worm, the frog and the mouse.
 Later individual learners can act out the poems saying the words themselves.
 The words that were introduced in Modules 1 to 3 for Grade 1 are revised in this module. The educator is reminded that a listening period must precede the “reading” of the pages. The more practice the learners get in listening and pointing to the words while the educator reads the words, the sooner they will recognise individual words. Give learners the opportunity to enjoy the repetition of the phrases and the words.
 New words introduced in this module are found on “My Dictionary Page”. The educator can write them on flash cards. Learners can then play games with these words.


LEANER SECTION



 

      

Content



 	Listen.

	Say it and read it.

	Draw the pictures.



Noises in Town!



 There’s a - hooting
 and a - tooting
 of cars that come and go!
 Stop! Stop! Stop!
 Go! Go! Go!
 There’s a - hustling
 and a - bustling
 of people on the go!
 Stop! Stop! Stop!
 Go! Go! Go!
 There’s a - droning
 and a - groaning
 of aeroplanes to and fro!
 Stop! Stop! Stop!
 Go! Go! Go!
 Stop! Stop! STOP!
    G.J.M.
Table 2.50. 	LO 1.1.3	 	LO 2.2	 


 	Listen.



 	Read.



 [image: Figure (graphics1.png)]

Figure 2.114. 

 “I want to go home,” said the worm.
 “I want to go home,” said the frog.
 “I want to go home,” said the mouse.
 “I don’t like the noise in the town,” said the worm.
 “I don’t like the noise in the town,” said the frog.
 “I don’t like the noise in the town,” said the mouse.
 So the worm went home.
 The frog went home.
 The mouse went home.
 They all went home.
 	Draw the picture.
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Figure 2.115. 

Table 2.51. 	LO 3.1.3	 


 	Listen and listen again.

	Say it and read it.

	Act it.




We’re back!



 [image: Figure (graphics3.png)]

Figure 2.116. 

Table 2.52. 	LO 1.1.2	 	LO 2.2	 


 [image: Figure (graphics4.png)]

Figure 2.117. 

 	Read.

	Keep this page in your file.
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Figure 2.118. 

Table 2.53. 	LO 6.7	 	LO 6.11	 




Assessment



 Learning Outcome 1:LISTENING: The learner is able to listen for information and enjoyment and respond appropriately and critically in a wider range of situations.
 Assessment Standard 1.1: We know this when the learner understands short, simple stories:
 1.1.2 joins in choruses at approriate points;
 1.1.3 draws a picture of the story;
 Learning Outcome 2:SPEAKING: The learner is able to communicate confidently and effectively in spoken language in a wide range of situations.
 Assessment Standard 2.2: We know this when the learner memorises and performs songs and action rhymes with the right intonation, rhythm and pronunciation;
 Learning Outcome 3:READING AND VIEWING: The learner is able to read and view for information and enjoyment and respond critically to the aesthetic, cultural and emotional values in texts.
 Assessment Standard 3.1: We know this when the learner uses pictures to understand written texts:
 3.1.3 uses illustrations to understand simple captions;
 Learning Outcome 6:GRAMMAR AND VOCABULARY: The learner knows and is able to use the sounds, vocabulary and grammar of the language to create and interpret texts.
 Assessment Standard 6.7: We know this when the learner understands plurals or nouns in oral texts;
 Assessment Standard 6.11: We know this when the learner understands between 500 and 1 000 common spoken words in context by the end of Grade 1.


Solutions


