Connexions module: m35760

1

Instructional Supervision: The
Principal's Role in Modeling
Professional Development
Standard; ELCC 2.4

∗

Bret Range
This work is produced by The Connexions Project and licensed under the
Creative Commons Attribution License †

Abstract

This simulation is used in a class entitled Personnel Development and Communication, an introductory class in the graduate level principal preparation program. The simulation focuses on the importance
of modeling the implementation of high quality professional growth plans that show a commitment to
lifelong learning. The educational leadership students will identify the strengths and weaknesses within
a pseudo faculty survey concerning the performance of a pseudo principal. The educational leadership
students will then write a professional development plan (PDP) for that pseudo principal that could be
shared with the sta. Also embedded in this module is an example of how to gather input from teachers
concerning job performance utilizing a quality tool called a Plus/Delta (Byrnes & Baxter, 2006; Fauss,
2000).
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1 Introduction
The theoretical framework for the teaching module is xed within three distinct bodies of literature: (a) the
principal as an instructional leader concerning professional development, (b) the importance of individual
professional development plans as a means for continuous improvement, and (c) the principal's role in
modeling professional development in his/her own actions.
As the standards based movement has gained momentum across the nation, public pressure has forced
school leaders to revaluate their own roles in schools (Mullen & Hutinger, 2008). Specically, instructional
leadership redenes the principals' role in planning and implementing professional development as a medium
for increasing student achievement (Graczewski, Knudson, & Holtzman, 2009). Moreover, professional development can be viewed as a two tiered model, namely school wide professional development and individual
teacher professional development plans (Zepeda, 2007). Regardless of the tier, the focus of professional development is to ensure educators become life-long learners (Cranston, 2009). However, a direct link between
professional development and student achievement is dicult to make due to the complexities of school settings (Guskey, 1998). Expanding on this view of professional development, Speck and Knipe (2005) argued
that when practitioners analyze data, they are better able to eliminate unnecessary professional development
activities.
Consequently, the principal's role in working with teachers to write and monitor their own professional
development plans is a vital role in becoming an instructional leader (Zepeda, 2007).

The principal is a

crucial factor in the success of professional development plans that result in changed teaching behaviors
(Drago-Severson, 2004). Moreover, these professional development plans typically outline objectives, strategies, timelines, and resources teachers will need to meet their broad professional goals (Fenwick, 2004).
Professional growth plans require teachers to align their goals to demonstrated needs (Byrnes & Baxter,
2006). Furthermore, these needs might be identied by the following means: (a) teacher interest, (b) student
achievement data, or (c) informal and formal recommendations by the principal (Mullen & Hutinger, 2008;
Zepeda, 2007).
Additionally, DiPaola and Hoy (2008) argued that perhaps the most important role school principals
assume is that of the teacher of teachers. The principal must model inquiry, collaboration, and reection
in his/her own practice.

By exhibiting these behaviors daily, principals not only learn alongside their

teachers but also act as a catalyst for professional learning (Mullen & Hutinger, 2008). Moreover, modeling
allows principals to demonstrate the importance of continuous improvement (Byrnes & Baxter, 2006). For
example, Graczewski, et al. (2009) found that school wide professional development eorts were much more
eective when the principal was able to articulate clear goals and strategies for themselves. Furthermore,
principal preparation programs cannot train principal candidates concerning all the complexities of the job.
Therefore, specic attention to principal professional growth plans should be valued as an improvement
eort to expand learning in daily practice (Woods, Woods, & Cowie, 2009). As described in this teaching
module, this professional growth can be generated through critical reection around areas ripe for continuous
improvement.
This module is meant to serve as an example of how a principal might write an individual professional
development plan. Furthermore, data in this teaching module is generated from qualitative feedback collected
from the sta utilizing a Plus/Delta quality tool (Byrnes & Baxter, 2006; Fauss, 2000).

2 Goal
To ensure the educational leadership students have a clear understanding of the importance of professional
development as a trait for instructional leadership.
To ensure the educational leadership students have a clear understanding of the principal's role in modeling eective professional development in the school.
To ensure the educational leadership students have a clear understanding that professional growth plans
should be written based on data, in this case, qualitative survey data.
To provide the educational leadership students a quality tool (Plus/Delta) than can be used to solicit
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feedback from stakeholders.

3 Over-View of the Module
The module is currently utilized in a class entitled Personnel Development and Communication, which is
designed for entry level educational leadership students. The class is designed to acquaint the educational
leadership students with the various aspects of instructional supervision.

Topics covered include the for-

mal observation, the informal observation, Classroom Walk Throughs (CWTs), interviewing, hiring, and
professional development.
This module is used within the context of the discussions surrounding eective professional development.
The instructional methodologies utilized in the class include simulations, case studies, selected readings, eld
based activities, and instructor led presentations.
This simulation can be covered in about one hour, depending how long the instructor gives for group
work.

Ideally, the time devoted to this activity should be spent in individual and then group reection.

The intent of the module is to show the educational leadership students the importance of modeling the
professional development process in one's own actions.

4 Activities

Session 1:

After a discussion on the characteristics of eective professional development, including writing

individual professional development plans, the students are given the pseudo survey results (Appendix A)
from a pseudo faculty. The students are told that a principal asked for sta feedback concerning his performance and these were the results. The survey is formatted into what is called a Plus/Delta. A Plus/Delta is
a quality tool that provides an individual with instant feedback from respondents and is used for continuous
improvement (Byrnes & Baxter, 2006). Although the Plus/Delta is used in this module, any survey format
would serve the same purpose.
The educational leadership students are told that they will rst work individually to look over the sta
survey results. They are told they should answer the following questions. Answers should be documented
on the Individual Professional Development Plan (Appendix B).
1. What are 2 areas in which the principal is doing a good job as perceived by the teachers?
2. What are 2 areas in which the principal needs to improve as perceived by the teachers?
3. Write 2 specic goals to address these areas of improvement (Document on Appendix B).
4. Under each of those goals, write the strategy by which the principal should take to achieve the goal
(Document on Appendix B).
5. Under each of those goals, provide a timeline for completion of the goal (Document on Appendix B).
6. Under each of those goals, list the resources needed to complete the goal (Document on Appendix B).
7. Finally, document what data will be collected to prove the goals have been met (Document on Appendix
B).
After giving the educational leadership students several minutes to work individually, break the students
into groups of 2 or 3 (depending on class size). As a group, ask the students to compare their individual
professional development plans.
one plan for their group.

Direct the students that they will need to come to consensus and write

After several minutes, ask the groups to share with the class their individual

professional development plan for this principal. Conclude the activity with a class discussion of the best
way to present this plan to the sta to model continuous improvement.
Instructor Responsibility: To prepare for the simulation activity, the instructor will need to frontload this
activity with a lecture/discussion on the principal's role in supervising eective professional development in
schools. The instructor will also need to either use Appendix A, make-up, or get access to teacher survey data
concerning the individual performance of a building principal. Furthermore, the instructor should ensure
survey data is anonymous.

Copies of this survey data should be provided to the educational leadership
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Finally, the instructor will need to provide copies of the professional development plan to the

students and model how to ll it out correctly. A model is included in this module (Appendix C).
note: To preserve the original formatting of the author's Appendices, the NCPEA Editors suggest
2

viewing in PDF. Click here to view APPENDICES
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